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Halifah, Ririn Nur . 2019. “The Implementation of Brainwriting 6-3-5 Method to Improve 
Students’ Writing Skills for the Eleventh Grades Students of SMK Muhammadiyah 
Salatiga in the Academic year 2019/2020”. A Graduating Paper Final Graduating 
Paper of English and Education Department State Institute for Islamic Studies (IAIN) 
Salatiga. Counselor : Dr. Setia Rini, M.Pd. 
 
The objectives of the study were : (1) To fond out the result of  the 
implementation of Brainwriting 6-3-5 Method for the eleventh grades students  of 
SMK Muhammadiyah Salatiga in the academic year 2019/2020. (2)To analyzed and 
evaluated the improvement of the students’ writing skills after using Brainwriting 6-
3-5 method for the eleventh grades students of SMK Muhammadiyah Salatiga in the 
academic year 2019/2020.The number of subject of the research was 30 students of 
SMK Muhammadiyah Salatiga. 
The methodology of this research was Classroom Action Research. It was 
conducted in two cycles. Each cycles contains four steps. They were planning, action, 
observation, and reflection. The researcher took the role as an observer who observed 
everything that happened in the class while the teacher performed classroom action 
research for the students. The data collected through observation, pre-test, post-test, 
and documentation. 
 The result showed that the students’ writing skills improve significantly. The T-
test of cycle I was 2.58, and cycle II was 6.75, its means that higher than T-table is 
2.045. The improvement of the cycle I was 16.67% and in the cycle II is 3.33%. The 
passing grade was 78 and the target of passing grade was 85%. The students passed 
the passing grade. The target of cycle II was achieved. The data showed that the 
results of the T-test in the first cycle and the second cycle was higher than T-table. 
Based on the result, the researcher recommends using Brainwriting 6-3-5 Method in 
teaching writing skills. 
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In this chapter, the researcher presents the background of the research, research 
questions, objectives of the research, significance of the research, hypothesis and success 
indicator, research methodology and graduating paper outlines.  
 
A. Background of the Research 
Language is the process of communicating between speakers to convey ideas to 
each other. How to convey the idea can be done by exchanging ideas rationally and 
supported by gestures. Movement of the body carried out to communicate shows that the 
ideas of the speaker are conveyed clearly both from the speech and intentions of the ideas 
(Gallagher, 2008:172).  According to Hulme (1999:18), a language is a communication 
tool that is important for everyone. By using language, humans can deliver ideas, 
opinions, feelings, and humans can interact with others. A good example of the use of 
language development based on the age that it will produce a good behavior in learning 
languange. Here the language functions as a controller when an error occurs. The 
language also functions to control humans when communicating. For example the use of 
language that is by following the context, language style, structural grammatical features 
(Wyse and Rusell, 2001:24).  
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In the writing process, students must be creative to make a good sentence to be a 
good paragraph. According to Harmer (2004:38), when writing, students frequently have 
more time to think that they do in oral activities. They can go through what they know in 
their minds, even consult dictionaries, grammar books, or other reference material to help 
them. Writing encourages students to focus on accurate language and because they think 
as they write, it may well provoke language development as they resolve problems which 
the writing put into their minds.  
Writing is one of the basic skills that have to be learned by the students. 
According to Harmer (1998:79), "By far the most important reason for teaching writing, 
of course, is that it is a basic language skill, just as important as speaking, listening and 
reading". It means that writing is one of the basic language skills which is important to be 
learned by the students. The writing process can be done in an individual or a group. 
Several kinds of writing must be known by the students. We can see the difference 
between brainstorming and brainwriting in the writing process. Both of them are the kind 
of writing process, but they are a difference in the method of the writing process. 
Students have to know the difference between brainstorming and brainwriting in 
the writing process. According to Wilson (2013:2), brainstorming is an individual or 
group method for generating ideas, increasing creative efficacy, or finding solutions to 
problems. This is focused on group brainstorming where participants generate ideas on a 
particular topic or problem in a nonjudgmental environment following a set of ground 
rules about appropriate behaviors. Brainstorming is often used in the early to middle 
stages of product development; however, this method is applicable at any time that new 
ideas or solutions to problems are required. Brainwriting is a technique for rapidly 
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generating ideas by asking participants to write their ideas on paper and exchanging 
written ideas (Wilson, 2013:44). 
Based on the interview with Mrs. Risda the English teacher of SMK 
Muhammadiyah Salatiga on Friday, April 12th, 2019, the first question, the researcher 
asked about the most difficult skill in English subject. Mrs. Risda said that students got 
the problems in writing skill especially when they express their ideas and critical thinking 
in a text. The fact that the students do not understand the grammatical correctly and they 
have not mastered vocabulary well. Based on the interview, the students' inability to write 
English well is caused by some factors. First, students do not have a lot of vocabulary. 
Second, students do not understand grammatical and cannot make a good sentence. 
Third, students do not excited to learn about English so that becomes the main factor. 
Fourth, students do not feel the self-confidence to explore their knowledge about the 
English subject. To be a good writer, learners must behave the self-confidence to express 
their own critical and deep in thinking which makes a reader excited and got some 
information for their written text. 
The second question is about the strategy used by the teacher in teaching writing. 
Usually, in teaching writing, the teacher used E-dictionary and powerpoint presentations. 
The teacher also applied pair work discussion but it did not work well. 
The third question is about the Standardized of Minimum Score (KKM) of 
English subject and the Curriculum that is used for the eleventh-grade students of SMK 
Muhammadiyah Salatiga. The teacher said that the Standardized of Minimum Score 
(KKM) of English subject is 78, with this Standardized of Minimum Score (KKM) from 
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the 175 students there are 45% students having difficulty to achieve it and SMK 
Muhammadiyah Salatiga implements curriculum 2013. 
The last question is about Brainwriting 6-3-5 method. The teacher said that she 
never used Brainwriting 6-3-5 method in teaching English. The last question is about 
Brainwriting 6-3-5 method. The teacher said that she never used Brainwriting 6-3-5 
method in teaching English. Based on the previous research, the brainstorming method is 
a very effective method used to improve students' writing skills. Brainstorming method is 
a method that has a greater influence on students' interest in learning both from low and 
high levels. Besides, the brainstorming method is used in a group of students who look 
for ideas by using roles without criticism and comments so that the role of brainstorming 
is very influential in the writing process. Through brainstorming, students feel motivated 
and feel more confident in conveying their ideas when writing. Moreover, writing 
methods that are easier to apply when writing is brainwriting. Brainwriting is a method 
carried out by a group of students by continuing ideas from one student to another 
student. Here the use of brainwriting in the writing process is more effective because 
students find it easier to think and develop their creative ideas so that the results of 
brainwriting methods are more satisfying and very effective to be applied in the writing 
process. From this explanation, brainwriting methods have several advantages in the 
writing process, such as : 
1. The method is very easy to use 
2. The method doesn’t require a special qualification for moderation 
3. All participants are active 
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           4.  It is useful if there are conflicts in the group (conflicts in a group could have a negative   
effect when using the oral method of brainstorming) 
5. A useful idea is systematically developed further 
6. The “author” of a creative idea can be identified 
This method is unfamiliar for the teachers in SMK Muhammadiyah Salatiga. 
Through the use of Brainwriting 6-3-5 method, the writer hopes the students can improve 
the self-confidence in express their critical thinking and developed their knowledge in the 
writing process especially in English teaching. It is hoped that this study can be used as 
references for an English teacher to teach in interesting and enjoyable ways so that the 
students can improve their writing skill. It is also hoped that by using brainwriting 6-3-5 
method, this method can be applied for the students’ deeply in finding ideas and learning 
enthusiastically. Thus, the need to improve students’ writing skill has been attract 
researcher’s interest. 
From the previous reasons mentioned above, the researcher is motivated to 
conduct a Classroom Action Research in SMK Muhammadiyah Salatiga "The 
Implementation of Brainwriting 6-3-5 Method to Improve Students' Writing Skill for the 
Eleventh Grades Students of SMK Muhammadiyah Salatiga in the Academic Year 
2019/2020” 
B. Research Questions 
Based on the background of the research, the researcher formulates the research 
questions as follows: 
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1. How is the implementation of the Brainwriting 6-3-5 method to improve 
students' writing skills for the eleventh grades students of SMK 
Muhammadiyah Salatiga in the academic year 2019/2020 ? 
2. How far is the improvement of students’ writing skills by using Brainwriting 6-
3-5 method for the eleventh grade students of SMK Muhammadiyah Salatiga 
in the academic year 2019/2020 ? 
C. Purposes of the Research 
According to the statement of the problem, the objectives of this research as 
follows: 
1.  To find out the result of the implementation of Brainwriting 6-3-method to 
improve the students’ writing skills for the eleventh grades students of SMK 
Muhammadiyah Salatiga in the academic year 2019/2020. 
2.   To analyze and evaluate the result of improvement of writing skills after using 
Brainwriting 6-3-5 method to improve students’writing skills for the eleventh 
grades students of SMK Muhammadiyah Salatiga in the academic year 
2019/2020. 
D. Significances of The Research 
This study has two major benefits, practical and theoretical benefits: 
1. Practical benefits 
This study has two major benefits, practical and theoretical benefits: 
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a.  For the students , the use of Brainwriting 6-3-5 method will not only give the 
students in learning how to write better but also guide the students through a 
set of processes and mastery of writing subject. 
b. For the teacher, Brainwriting 6-3-5 can be an alternative tool in teaching 
English, especially to teach writing. The teachers’ creativity in determining 
teaching steps and strategies especially in writing. The teacher also know the 
level of students mastery in writing ability through Brainwriting 6-3-5 method 
will help students to achieve better teaching performance. 
2. Theoretical benefit 
a.  The finding out of this study can be used to develop the application of the   
Brainwriting 6-3-5 method in teaching learning process of writing. 
b. The finding of the research may be used by the other researchers who want to 
conduct a research of students’ writing mastery using Brainwriting 6-3-5 
method. 
 
E. Hypothesis and Success Indicator 
Based on the interview with the English teacher, the students have problems to write 
well, write the correct manner in cohesive and coherence sentences, and the chosen of 
vocabulary and grammar. The researcher tries to overcome those problems by 
implementing Brainwriting 6-3-5 method in the learning context. By conducting this 
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research, the researcher proposes a hypothesis: Using Brainwriting 6-3-5 method in 
learning context can improve student's writing skills. 
The success indicator of this research was taken from the students' Basic Competence 
shown in Lesson Plan. The students' success and failure in doing activities in cycle I and 
II were assessed by the criterion of the passing grade (KKM). The passing grade of 
English lessons in SMK is 78. The teacher and the researcher expect that there are at least 
85% of the students who passing grade. 
F. Research Methodology 
1.  Research design  
This research was CAR (Classroom Action Research). Action research tried to 
take a study since it explored whether something could be done in a better way or not. 
This type of research was done for the purposes to improve classroom practices. 
Action research provided a chance for teachers to reflect on their own practices 
Creswell (2012:576). The researcher used Classroom Action Research because the 
researcher wanted to know the implementation of Brainwriting 6-3-5 method and 
how far was the improvement of students’ writing skills after using Brainwriting 6-3-
5 method in improving student’s writing skill. 
According to Kemmis and Mctaggart in Burn (1992:32), action research was 
essentially a series of reflection and action. Kemmis and mcTaggart proposed a spiral 
model comprising four steps: planning, acting, observing and reflecting. The figure of 





Figure 1.1: The Spiral Model by Kemmis and Mc Taggart 
 The figure above shows a cycle of action and reflection. Each cycle has four 
steps: plan, action, observe, and reflect. Each one of these phases is validated by the 
previous phase, and looks forward to the next. For example, the action phase is 
validated by the planning phase, and look forward to the observation. The cycle can 
begin at any stage, and does not stop after one cycle has been completed, but rather 
begins another one; hence it was a “spiral” rather than “cycle”. 
a. Planning  
At the planning stage, the researcher formulates some procedural acts how to 
improve writing skill by using Brainwriting 6-3-5 method in learning. The 





b.   Acting 
At the acting stage, it is implementation of techniques/procedural acts that 
have been planned at planning stage. 
     c.   Observing  
Observation is one of the methods used in collecting the data. The researcher 
observes the teaching and learning process. In this stage, the researcher prepares 
the observation checklist to know the condition of the class when the action is 
done; the researcher and the English teacher discuss about the result of the 
observation and find a good solution. 
d. Reflecting 
Reflection is a research finding analysis. This is used to analyze based on the 
data that have been collected in determining the next action. Reflection is used to 
evaluate teaching-learning process in order to know the improvement of writing 
skill. 
 
2.  The subject of the research 
 The subject of this research is the eleventh grade students of SMK 
Muhammadiyah Salatiga in the Academic Year of 2019/2020. 
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Table 1.1 List of Students’ Name of XI TKR 3 Class of 
 SMK Muhammadiyah Salatiga 
No. Students’ Name Sex 
1. MI Male 
2. MDS Male  
3. MN Male  
4. MY Male  
5. NAN Male 
6. NA Male 
7. PSW Male  
8. PAP Male 
9. RN Male 
10. RS Male 
11. RYA Male 
12. RR Male 
13. RP Male 
14. RA Male 
15. RIL Male 
16. RI Male 
17. RF Male 
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18. SA Male 
19. ST Male 
20. SVA Male 
21. S Male 
22. TW Male 
23. UNA Female 
24. WS Male 
25. WI Male  
26. YR Male 
27. ZM Male 
28. ZHA Male 
29. ZP Male 
30. SM Male 
 
3.   The steps of the research 
In conducting the research, the researcher listed the steps by summarizing the 






Table 1.2 Research Schedule 




Giving observation letter to one of 
the administration staff at SMK 
Muhammadiyah Salatiga. 
Office staff SMK 
Muhammadiyah 




Asking confirmation to the 
administration staff of SMK 
Muhammadiyah Salatiga. 
Office staff SMK 
Muhammadiyah 
Salatiga (11.00 WIB) 
3. 
April, 8th 2019 
Giving consultation sheet to the 
head of Curriculum SMK 
Muhammadiyah Salatiga. 
Office staff SMK 
Muhammadiyah 
Salatiga (09.00 WIB) 
4. 
April, 12th 2019 
Interview with the English teacher 
in the preliminary study (before 
classroom action research) 
Teacher room SMK 
Muhammadiyah 
Salatiga  (10.00 WIB) 
5. 
July, 1th 2019 
Meet the English teacher to do a 
consultation about the lesson plan 
Teacher room SMK 
Muhammadiyah 
Salatiga (10.00 WIB) 
6. August, 23th 
2019 
Doing action in the class (cycle 1) 
Pre-Test 
In the classroom of XI 
TKR 3 (07.45 WIB) 
7. August,  23th 
2019 
Doing action in the class (cycle 1) 
Treatment  
In the classroom of XI 
TKR 3 (09.45 WIB) 
8. August, 24h 
2019 
Doing action in the class (cycle 2) 
Post-Test 
In the classroom of XI 
TKR 3 (10.00 WIB) 
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9. August, 26th 
2019 
Doing action in the class (cycle 2) 
Pre-Test 
In the classroom of XI 




Doing action in the class (cycle 2) 
Treatment 
In the classroom of XI 
TKR 3 (07.45 WIB) 
11. August, 27th 
2019 
Doing action in the class (cycle 2) 
Post-Test 
In the classroom of XI 
TKR 3 (07.45 WIB) 
 
4.    Techniques of Data Collection and Research Instrument  
Data collecting is used to gather information. In this study the researcher used 
four data collection methods namely; interview, observation, tests, and 
documentation. 
a. Observation 
Khotari (2004: 97) mentions that observation focused on the activities of the 
research subjects or objects involving all of the five senses. This method is easily 
used to find concrete data.  
In conducting action research, the researcher observed the learning process. 
The learning process is taught by the teacher, while the researcher only observed 
the teaching learning process. The observation consists of two cycles. There are 
the cycle I, and cycle II. The researcher used observation checklist in order to 
make more systematic. The observation sheet consist of students’ and teachers’ 




Table 1.3 Students’ Observation Checklist 
No. The Students’ Activity Yes No Description 
1. Paying attention    
2. Asking question    
3. Responding to question    
4. Accomplish task    
5. Being enthusiastic in application the 
rules of doing Brainwriting 6-3-5 
method 




Table 1.4 Teacher’ Observation Checklist 
No. The teachers’ activity Yes No Description 
1. Prepared the material well    
2. Greeting students before the lesson 
begin 
   
3. The teacher checking the students    
4. Giving motivation    
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5. Reminding previous material    
6. Giving an explanation of the material    
7.  Use Brainwriting 6-3-5 method  
 
   
8. Giving opportunity for asking the 
questions 
   
9. Help students’ difficulties during 
learning 
   
10. Giving feedback after lesson    
 
Table 1.5 Form the Result of the Use of Brainwriting 6-3-5 Method Observation Checklist 
No. Criteria Yes No Description 
1. The teacher and the 
students have LKS and 
exercise of Recount Text 
with brainwriting 6-3-5 
method. 
   
2. The students can follow the 
brainwriting 6-3-5 method 
instructions. 
   
3. The students can    
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brainwriting 6-3-5 well. 
4. The brainwriting 6-3-5 
method is well design and 
easy to understand. 
   
5. The teacher does teaching 
and learning process by 
combining brainwriting 6-
3-5 method and using 
traditional method 
   
 
 
b.  Test  
According to Kothari (2004:95), test is series of the question as exercises 
and other tools used to measure the skill, knowledge, intelligence, ability or 
talent passed by individuals or group. The researcher uses pre-test and post-test. 
1) Pre-test 
In this research the pre-test will be given in the first time. Pre-test is given 
to the students before the teacher using her media in the teaching-learning 





Post-test will be given in the last sessions after the media will be applied. 
The goal of the post-test is to know the improvements of writing skill after 
the students got a treatment. 
c. Documentation  
According to Khotari (2004:98), documentation is an activity to look for 
variable like notes, transcribes, books, newspaper, etc. Documentation is done to 
get important data for the research. In this research, the researcher used photos 
as the documentation of the research and field note to record the teaching and 
learning activities. 
 
5.  Data Analysis  
In analyzing data, the researcher uses mixed methods to analyze the data 
(Creswell, 2012:16). 
a. Qualitative Data 
In analyzing qualitative data collected based on words from a small member 
of individual, thus the participants’ views are obtained and analyzed the data for 
description (Creswell, 2012:16). In this research, the data of observation 
checklist is analyzed by qualitative. 
b. Quantitative Data 
In the other hand, quantitative technique data analysis is used to process the 
data. The quantitative data is processed by the teacher and the researcher to get 
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the score of the students. The maximum score is 100. The process measurement 
based on: 
 
c. Score the students’ test 
There are five components in scoring writing, are content, organization, 
vocabulary, grammar, and mechanic. The researcher uses an analytical scoring 
rubric to analyze the data related to the students’ writing test. 
d. Calculate the result of the test 
After the scoring of students’ test, the researcher calculates the data using 
the t-test to determine there was a significant difference in cycle I and cycle II. 
This research uses Statistical Package for the Social Science (SPSS) for 
analyzing the data. In practice, the researcher used SPSS version 17.0. 
 
G.  Graduating Paper Outlines 
This graduating paper has five chapters. Each chapter has different content as 
follows: 
Chapter I is an introduction. This chapter consists of the background of the 
research, research questions, objectives of the research, significances of the research, 
hypothesis and success indicator, research methodology, and graduating paper outlines. 
Chapter II is a theoretical framework. This chapter consists of supporting theories 
and the review of previous research. The supporting theories describe the definition of 
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brainwriting 6-3-5, the process of brainwriting 6-3-5, the definition of writing, the aspects 
of teaching writing, the process of writing. 
       Chapter III is the application of the research. This chapter consists of the step of the 
research. 
       Chapter IV is the research findings. This chapter consists of the result of the research 
in implementing Brainwriting 6-3-5 method to improve students' writing skill for the 
eleventh-grade students of SMK Muhammadiyah Salatiga. 
       Chapter V is closure. This chapter consists of the conclusion and suggestion of the 
research based on the analysis in chapter four. The conclusion states the answer to the 
research questions about the improvement and significant effect of writing skill by 











A. Supporting Theories  
In this chapter consists of supporting theories and the review of previous research. 
Supporting theories describe some information related to writing, and brainwriting 6-
3-5 method.  
          1.  Writing 
a.  The definition of Writing 
Writing is the process of communicating thoughts and feelings that are shown 
structurally (Gelb, 1962:12). Writing is a process to express ideas contextually in a 
certain period of time. Writing can be done by describing thoughts on an ongoing basis 
and can also be done using certain methods. The ideas of writing are also manifested 
from rational thought patterns, and the writing process itself embodies a sequential 
way of thinking.  (Means and Lindner, 1998:57). 
Writing is a process of conveying ideas both spontaneously and contextually 
that can be developed in written form (Mayers, 2005:2). The written form ability of 
language by the age factor of the student is influenced by the age factor of a student, 
which they learn in communicating verbally in which they still attach mother tongue 
as their daily language. But over time, students able to understand the second language 
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that because of their oral and written productive (Nunan, 2005:98). Writing is a 
physical productive activity. Productive means producing marks that are perceived by 
the eye as result of the movement of the arms and fingers (Widdowson, 1996:61). 
From those definitions, it can be concluded that writing is a basic skill of 
language that must be learned. Writing is a process of realizing ideas productively and 
is well prepared. Writing is the process of developing ideas of feelings, thoughts 
contextually. Moreover, writing is the process of developing these ideas can be done 
using a particular method, and the results of the writing process are a manifestation of 
the development of rationalist ways of thinking. 
 
b. Writing Skills 
According to Heaton (2002:135), writing skills are complex and sometimes 
difficult to teach, requiring mastery only of grammatical and rhetorical devices but 
also of conceptual and judgmental elements. There are analysis attempts to group the 
many and varied skills necessary for writing good paragraphs into five general 
components or main areas. They are: 
1. Language use – the ability to write correct and appropriate sentences. 
2.  Mechanical skills – the ability to use punctuation and spelling correctly. 
3. Treatment of content – the ability to think creatively and develop thoughts. 




5. Judgment skills – the ability to write in an appropriate manner for a particular 
with an ability to select, organize and order relevant information. 
Based on the opinions above, it can be concluded that writing skills are 
complex and difficult to teach to students, requiring mastery not only of 
grammatical and rhetorical devices but also conceptual and judgmental elements. 
In conclusion, before doing the writing activity, the students must have the ability 
or prior knowledge in mastering the components of writing to increase their 
writing ability.  
c. Teaching writing 
1. Types of Writing Performances 
         According to Brown (2001: 231), there are a number of writing performance in 
the classroom: 
a. Imitative or writing down  
    At the beginning level of learning to write, students will simply “write down” 
English letters, words, and possibly sentences in order to learn the conventions of 
the orthographic code. Dictation falls into this category, although dictations can 
serve to teach and test high-order processing as well. 
b. Intensive or controlled 
Writing is sometimes used as a production mode for learning, reinforcing, or 
testing grammatical concepts. This intensive writing typically appears in controlled, 
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written grammar exercises. A common form controlled writing is to present a 
paragraph to students in which they have to alter a given structure throughout. 
c. Self-writing 
A significant proportion of classroom writing may be devoted to self-writing. 
The most silent instance of this category in classroom is note-taking, where students 
take notes during a lecture for the purpose of later recall. Diary or journal writing 
also falls into this category. 
d. Display writing 
Writing of the curriculum of school was mentioned as a way of life. For all 
language students, short answer exercises, essay examination, and even research 
reports will involve an element of display. 
e. Real writing 
The two categories of real and display writing re actually two ends of a 
continuum, and in between the two extremes lay some combination of display and 
real writing. Three subcategories illustrate how reality can be injected: academic, 







2. Writing Process 
 According to Harmer (2004: 4-5) there are 4 steps into writing process as follows: 
a. Planning  
    When planning, the wriers have to think about three main issues. First, they 
have to consider the purpose of their writing since this will influence not only the 
types of the text they wish to produce, but also language they use, and the 
information they choose to include. Second, experienced writers think of the 
audience they are writing for, since this will influence not only the shape of writing 
but also the choice of language whether have to consider the content structure of the 
piece-that is, how best sequence the facts, ideas, or arguments which they have 
decided to include. 
b. Drafting 
  We refer to the first version of a piece of paper as a draft. This “go” at a 
text is often done on the assumption that it will be amended later. As the writing 
process proceeds into editing, a number of drafts maybe produced on the way to 
final version. 
c. Editing 
   Once writers have produced a draft they then, usually, read through what 
they have written to see where it works and where it does not. Perhaps the order 
information is not clear. Perhaps the way something is writing is writing is written 
is ambiguous or confusing. They may use a different form of words for a particular 
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sentence. More skilled writers tend to look at issues of general meaning and 
overall structure before concentrating on detailed features such as individual words 
and grammatical accuracy. The latter two are, of course, important and are often 
deal with later in the process. 
   Reflecting and revising are often helped by other readers who comment 
and suggestions, another reader’s reaction to a piece of writing help the author to 
make appropriate revisions. 
 
d. Final Version 
  Once the writers have edited their draft, making the changes they consider 
to be necessary, they produce their final version. This may look considerably 
different from both the original plan and the first draft, because things have 
changed in the editing process. However, the writer is now ready to send the 
written text is to its intended audience. We might to represent thee stages in the 
following way: “planning-drafting-editing-final draft”. 
 
 d. Writing in the Language Clasroom 
 According to Harmer (2004: 31-34), there are several writing in the language 
classroom as follows:  
1. Writing for learning  
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  The nature of writing process need accuracy in writing, the mental process that 
a student goes through when the writing differ significantly from the way they 
approach discussion or other kinds of spoken communication. This is just as true for 
single-sentence writing as it is with single paragraph or extended text. 
a. Reinforcement writing 
 Writing has always been used as a means of reinforcing language that has 
been taught. In its simples form, teacher often asks students to write sentence 
using recently learnt grammar. 
b. Preparation Writing  
 Writing is frequently useful as preparation for some other activity, in 
particular when students write sentences as a preamble to discussion activities. 
This gives students time to think up ideas rather than having to come up with 
instant fluent opinions, something that many, especially at lower levels, find 
difficult and awkward. 
c. Activity Writing 
 Writing is an integral part of a larger activity where the focus is on 
something else such as language practice, acting out or speaking. Students work 
in pairs to make the dialogue, and where possible, the teacher goes to help them 
as they write.   
2. Writing for Writing  
  Teaching writing for writing is entirely different, however since objective here 
is to help students to become better writers and to learn how to write in various 
genre using different registers. General language improvement may but that is a by-
 28 
 
product of a writing for writing activity, not necessarily its main purpose. The kind 
of writing teaching with which bookis quite separate and distinct from teaching of 
grammatical or lexical accuracy and range, even though both may improve as a 
result of it. 
 
e. Teaching writing in Senior High School 
SMK Muhammadiyah has implemented Curriculum 2013 in the academic year 
2019/2020. Kusumaningrum (2013:30), states that in senior high school, the aim of 
curriculum is, to achieve the communication proficiency. Based on the Standard 
Competencies and Basic Competencies of curriculum of 2013, English subject 
involves four basic skills as the main foundation in mastering English. The basic 
skills that students must achieve are; listening, speaking, reading and writing. Those 
four skills are the language target development. It means that the students are able to 
use English as the informational language. There are five components for writing 
skills’ assessment; the assessment is presented as follows: 
 










30-27  EXCELLENT TO VERY GOOD: 
           knowledgeable – substantive – etc. 
26-22  GOOD TO AVERAGE: 
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            some knowledge of subject – little substance – etc. 
21-17   FAIR TO POOR: 
            limited knowledge of subject – little substance – etc. 
16-13   VERY POOR: 




20-18  EXCELLENT TO VERY GOOD: 
            fluent expression – ideas clearly stated – etc. 
17-14  GOOD TO AVERAGE: 
            somewhat choopy – loosely organized but main ideas stand 
out -          
            etc. 
13-10  FAIR TO POOR: 
            Non fluent – ideas confused or disconnected – etc. 
9-7      VERY POOR: 




20-18  EXCELLENT TO VERY GOOD: 
           Sophisticated range – effective word/idiom choice and usage –  
etc. 
17-14  GOOD TO AVERAGE: 
            adequate range – occasional errors of word/idiom form, 
choice, usage but meaning not obscured. 
 
13-10  FAIR TO POOR: 
            limited range – frequent errors of word/idiom form, choice, 
usage- etc. 
9-7      VERY POOR: 





Grammar 25-22  EXCELLENT TO VERY GOOD: 
            Effective complex construction – etc. 
21-18  GOOD TO AVERAGE: effective but simple constructions – 
etc. 
17-11  FAIR TO POOR: 
            major problem in simple/ complex constructions – etc. 
10-5    VERY POOR: 




5         EXCELLENT TO VERY GOOD: 
           demonstrates mastery of conventions – etc. 
4         GOOD TO AVERAGE: 
           occasional errors of spelling, punctuation – etc. 
3         FAIR TO POOR: 
           frequent errors spelling, punctuation – etc. 
2         VERY POOR: 
           no mastery of conventions – dominated by errors of spelling,   















2. Brainwriting Technique 
a. Definition of Brainwriting 
 According to Gundy (2005:329), brainwriting is silent, written idea 
generation that involves everyone in a group activity. Brainwriting is a form of 
non-oral brainstorming to which the basic of brainstorming rules apply (Higgins, 
1994:144). Brainwriting is the technique for rapidly generating ideas by asking 
participants to write their ideas on a paper and exchanging written ideas.  
From the definitions of brainwriting above the researcher concludes that 
the definition of brainwriting is a creative technique for generating ideas that 
involves everyone in a group activity by writing the ideas on a paper and 
exchange written ideas. Brainwriting is a modification from brainstorming. 
Brainwriting can be applied as one of strategy to make paragraph.  
b. Kinds of Brainwriting Technique 
There are two kinds of Brainwriting technique, they are: 
a. Brainwriting with related stimuli  
Brainwriting with related stimuli require group members to share their 
ideas (Gundy, 2005:329). In this activity group members can spark ideas 
regardless of the stimuli used.4 The examples activities of Brainwriting with 
related stimuli are Brainwriting 6-3-5, Brain purge, Idea mixer, Your slip is 
showing and Group not. 
b. Brainwriting with unrelated stimuli require group members 
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Brainwriting with related stimuli, in this activity source of stimulation not 
related directly to the problem. Unrelated stimuli are more likely to lead to 
winning ideas (Gundy, 2005:355). Thus, unrelated Brainwriting activity have the 
highest potential to produce the best ideas.5 The examples activity of 
Brainwriting with unrelated stimuli are Altered states, Bouncing ball, Puzzle 
pieces, and Pass the buck. 
c. Brainwriting 6-3-5 Technique 
Brainwriting 6-3-5 is one of example from Brainwriting with related 
stimuli. Brainwriting technique is a technique developed at the Battelle Institute in 
Frankfurt, Germany in the 1970. Brainwriting 6-3-5 means: 6 in a group-3 ideas 
per round- 5 minutes per round. 
 
d. Teaching Steps of Brainwriting 6-3-5 Technique 
The processes of having 6 people write 3 ideas in 5 minutes. They are: 
       1. Each participant gets a sheet of paper and within 5 minutes has to write 3 ideas, 
one in each column; 
                       2.  After time is up, the sheet is passed on to the person to the right; 
                       3.  Upon receiving a sheet the participant writes 3 ideas in each column using the 




                       4.  Finally, the process of writing down ideas and passing the sheet on, continues 
until participants receive their original sheet. 
e. Advantages and Disadvantages of Brainwriting 6-3-5 Technique 
Brainwriting technique has advantages and disadvantages. The advantages 
and disadvantages are: 
1. Advantages 
a) The method is very easy to use. 
b) The method doesn’t require a special qualification for moderation. 
c) All participants are active. 
d) It is useful if there are conflicts in the group (conflicts in a group could 
have a negative effect when using the oral method of brainstorming). 
e) A useful idea is systematically developed further. 
f) The "author" of a creative idea can be identified. 
2.  Disadvantages 
a) Some participants might have problems describing their ideas concisely so 
that the idea is not clear enough for the other participants (handwriting 
must also be clear). 
b) As there is a fixed time limit of five minutes, participants might feel   
pressured and restricted in their thinking. 
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The researcher found an alternative way to solve some problems above. Firstly, 
students should write a simple topic in order the idea can be received by other 
participants. Secondly, students should write the idea in to short sentence, so it doesn’t 
take a long time to read ideas from another participant. 
B. Review of the Previous Research 
There is some previous research which is used in this research. The researcher 
takes review of previous researches as comparison to this research. 
The first research was conducted by Purwati (2016). She conducted a classroom 
action research design as the research methodology. This research investigated the use of 
brainwriting strategy to improve the students' writing skill in the descriptive text of the 
eighth-grade students of Mts N 1 Susukan in the academic year of 2016/2017. It involved 
two classes which consist of 27 students. In completing the research, the researcher used 
observation sheets, documentation and writing tasks as the instruments of collecting data. 
By conducting classroom action research, it was found that the use of brainwriting 
strategy to improve student's skills in descriptive text. The result of this research showed 
that finding in cycle II was higher than KKM (Minimum Mastery Criterion) of Mts N 1 
Susukan on score 75 in the academic year of 2016/2017. The mean of the score of the 
post-test in cycle II was 81, 77. In conclusion, this research explains that the use of 
brainwriting to improve the students' writing skill in the descriptive text is successful. 
Second, Sari and Fitrawati (2018) conducted the research entitled "Using 6-3-5 
Brainwriting in Helping Senior High School Students Doing Brainstorming In Writing 
Process". The researcher conducted writing combines brainstorming and group 
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discussion. 6-3-5 Brain writing combines individual work with the team. The students 
write ideas individually. After the process of brainwriting is done, the students evaluate 
and discuss the ideas in groups. It will help them in generating more ideas in writing as 
they combine their ideas with other ideas. Moreover, the researcher also used materials, 
media, lesson plans in Pre Teaching and Post Teaching. The result have shown that 6-3-5 
Brainwriting helps students in finding generating ideas. The students feel free to write 
their ideas and the students think creatively in a short time because critics and comments 
are not allowed while brainstorming is running.  
Third, The Effect of Using Brainstorming Strategy in Developing Creative 
Problem -Solving Skills among female Students at Princess Alia University College by 
Al-Khatib  (2012). The research was concerned with the effect of using brainstorming 
strategies to improve problem-solving skills in Students College.  This research is 
Experimental research which using two classes, include 98 of female students. The first 
class represents the experimental group totaling (47) students taught through 
brainstorming strategy within the course of developing skills and the second class 
represents the control group totaling (51) students. The instruments of this study were a 
program to use brainstorming strategy and Torrance creative thinking test. Both validity 
and reality were checked by the researcher. The findings of the study showed that there 
are significant differences at the level of (a = 0.05) between the experimental group and 
the control group in the total score and the subscore of the creative thinking skills. 
Fourth, Ernidawati and Sutopo (2017). The researcher conducted experimental 
research design as the research methodology. The finding of this research indicates that 
mind mapping and brainstorming strategies are effective in teaching writing to students 
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with high and low interest. The research using two classes with divided into two groups. 
First group as experimental class one and second group as experimental class two. This 
research also uses pre-test and post-test to know the students' ability in writing was the 
same level or not. The score showed that the significant value of pre-test in the first class 
was higher than 0.05 (1.000 and 0.846>0.05). In the second class, the experimental value 
was higher than 0.05 (0.496 and 0.140). From the post-test,the significant value of first 
class was higher than 0.05(0.965 and 0.916>0.05) and the second class is also higher than 
0.05 (0.998 and 0.835>0.05).  Based on the results above, it means that the user of mind 
mapping and brainstorming strategies are effective and can help students in writing skills 
for both students with high and low interest. 
Fifth, Mardhikaningrum (2016). She conducted a classroom action research 
design as a research methodology. This research aimed find out whether there is any 
significant difference of student's writing ability after being taught by using 
brainstorming technique and to know which one of brainstorming technique is effective 
for teaching writing. The subject of this research is the students of SMP N 1 Nanggulan 
Kulon Progo of the first grade. This research was conducted in two cycles with three 
meetings in each cycle. There were two types of data collected in this study, namely 
qualitative and quantitative data. The qualitative data were used to describe the progress 
of the actions. Then, the quantitative data were collected through the pre-test and post-
test which were presented in the form of scores. The scores showed that in pre-test was 
4.93 and the post-test was 6.24. The findings of the study showed that the use of 
brainstorming to improve student's writing ability is effective to teach in writing skills. 
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Besides that, brainstorming also improved the motivation and involvement to build a 
student's self-confidence to generate the ideas in writing.  
Sixth, Rizkina (2017). This research was aim to improve students' writing ability 
by using brainstorming techniques in learning writing descriptive text at eight grade of 
MTs N Stabat. She conducted a quantitative research design as a research methodology. 
This research was taken from 25 students of the experimental class and 25 students of the 
control class. The mean score showed that (1) The student's achievement in writing 
descriptive text by brainstorming technique got the mean 82.27 and the standard 
deviation was 4.65. (2) The student's achievement in writing text descriptive text who 
were taught conventionally got mean 75.07 and standard deviation was 3.60. The value of 
test was 2.917 and table was 2.009. The conclusion of this research was a significant 
effect by using brainstorming technique on student's achievement in writing a descriptive 
text. 
Seventh, Sabarun (2014). The researcher conducted a quantitative research design 
as the research methodology. This study was aimed to investigate the effectiveness of 
using brainstorming clustering technique on the quality of composition written by an 
experimental group of bright and low students. The subject of this study is divided into 
two half that is called treatment groups. The two half of the students get treatment but the 
treatment is in a different order: brainstorming technique versus non-braistorming 
technique. In this study, there is only one instrument: writing test. The data were 
analyzed by one-way Analysis of Variance (ANOVA). The study revealed at 5%  and 1% 
of significant level, there was a very significant difference in student's writing 
achievement both for the bright and poor students. It means that the use of brainstorming 
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are effective in writing process because there was significant between students who wrote 
a paragraph of period time by using brainstorming and students who wrote a  paragraph 
of period time without using brainstorming was different.  
Eighth, Noor  (2012). The researcher conducted Classroom Action Research 
(CAR) design as the research methodology. The subject of this study is students of X-7 
grade of SMA 2 BAE Kudus. The research use three cycles, which lasted a total of one 
month. The instrument was writing tests which were given in each cycle after taught by 
using brainstorming technique and observation sheet. In the first cycle, the students wrote 
descriptive text by the topic was describing people and in brainstorming process they 
worked individual, the second cycle students having a group in brainstorming process 
wrote descriptive text by the topic describing places. Then the third cycle, students wrote 
descriptive text by the topic describing things. The mean score of this research were 
shown that the first cycle the mean score was 68.6, the second cycle the mean score was 
70.5 and the third cycle the mean score was 74.2. So, the implementation of 
brainstorming technique was significant effective and good to be practice in teaching 
writing.  
Ninenth, improving writing skill of the tenth grade students through 
brainstorming at SMA N 1 Torue was conducted by Dewi, Marhum and Hastim. This 
research was aim to find out whether the student's writing skill can be improved through 
brainstorming or not. This study used experimental research design as the research 
methodology. The subject of this research was the tenth -grade students of SMA N 1 
Torue. It consisted of 9 parallel class and consisted of 32 students each class. The 
students were divided into two groups which chosen by purposive sampling technique. 
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The first group called the experimental group which used X-A class, and the second 
group called the controlling group which used X-B class. The result of this study showed 
that there was a significant difference between the result of the experimental and the 
control group. In other words, the t-counted (4.22) was greater than the t-table (1.999). It 
means that the research hypothesis was accepted. In short, the use of brainstorming 
technique could improve the writing skill of the tenth-grade students of SMA N 1 Torue 
in writing a descriptive paragraph. 
Compared to the previous researches above, this research has some differences 
from the previous ones. From the information given, almost the previous studies were 
conducted as Experimental studies. Therefore, the subjects of the research in previous 
studies are Eleventh grade students of Junior High School, Senior High School and 
University Students. From the information given, the researcher concludes that this study 
tries to use two variables with different method but it applies to improve the same 
skill;writing. Moreover, Brainstorming is used to write down the students’ideas without 
comments and critics so that the students feel free and confidence to express their own 
ideas. The subject of research in which examines Brainwriting 6-3-5 method for students 
of SMK Muhammadiyah Salatiga because there is no researcher that has been conducted 
in SMK Muhammadiyah Salatiga dealing with the implementation of Brainstorming 6-3-5 
method to teach English subject. In short, the objective of this research is to find out the 
improvement of writing skills after using Brainwriting 6-3-5 method as technique in 









IMPLEMENTATION OF RESEARCH 
 
A. The Procedures of the Research 
The researcher uses the Classroom Action Research in collecting the data. There are 
four steps in one cycle for doing actions research those are planning, acting, observing 
and reflecting. In this research, the researcher conducts the research into two cycles; 
cycle I, and cycle II. The researcher collaborated with the English teacher (Mr.Aji)  who 
teaches XI students. The activities of each cycle as follows: 
1. Cycle I 
The researcher uses Brainwriting 6-3-5 method in learning which can improve the 
students’ writing skills. The topic is report text about place and thing. The procedures 
as below: 
a. Planning 
At planning stage, the researcher plans what actions will be done in using and 
applying Brainwriting 6-3-5 method in learning to teach writing skills.  The 
activities were presented as below: 
1) Selecting the materials with teacher based on the syllabus. 
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2) Preparing the materials, making the lesson plans and designing the steps in 
doing the action. 
3) Preparing teaching aids by the theme “Report text about place “Jakarta”. 
(Example: report text, a sheet of paper). 
4) Preparing students’, teachers’ and the use Brainwriting 6-3-5 method 
observation checklist of the cycle I (to know the situation of the teaching and 
learning process when the media is applied). 
5) Preparing the pre-test and post-test in cycle I. 
6) Preparing the list of students’ name and scoring of cycle I. 
Those preparations are designed to obtain the objective of the teaching 
and learning process. Students are supposed to improve their writing skills 
through the materials were given. 
b. Acting 
After the preparation has been done, the teacher does teaching-learning 
process. At this section, the learning process is led by the teacher. In the acting 
phase as the implementation of the preparation, the researcher presented as 
written below: 
1) Giving pre-test and post-test for students. 
2) Giving the materials and explain the Brainwriting 6-3-5 method of report text, 
language feature of expression. 
3) Giving the example of the topic report text. 
4) Explaining the materials and the implementation using Brainwriting 6-3-5 
method to teach report text. 
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5) Giving occasion for the students to ask any difficulties about the material. 
6) Ask the students to make a summary based on the report text in a workgroup 
discussion.  At this phase, the teacher and the students are work together. 
Students obtained the materials deeply. Meanwhile, the teacher helps, guides 
and monitors the students. 
7) Giving chance for the students to present their work in front of the class. 
8) Giving post-test. 
c. Observing 
The researcher observes the students and teacher activity by using 
observation checklist. 
d. Reflecting 
At this phase, the researcher tries to reflect on, evaluate, and describe the 
effect of the action. Reflection looks for a sense of the process, problems, and real 
issues in the action. Reflection is an evaluation phase, it used to evaluate whether 
or not the media can be the problem solving and improve students’ writing skill. 
1) The researcher evaluated the activities that have been done. 
2) The classroom teacher and the researcher discuss to make a reflection what 
will they do to correct the problems. 
3) Analyzing the data from the observation checklist and students’ score of the 
test in the cycle I. 
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2. Cycle II 
The second cycle is done based on the reflections’ result of the cycle I. If the 
result of the observation shows the low quality of students’ skills, thus it is needed 
another action which is aimed to create an improvement of students’ quality in the 
cycle II. The topic will be different from the cycle I, the topic is report text about 
place. The procedures are presented as below: 
a. Planning 
In the planning phase of the cycle two, the researcher will do some activities 
that will be arranged as follows: 
1) The researcher identifies the problem and makes the solution for the 
problems. 
2) Preparing the material, making the lesson plan and designing the steps in 
doing the action. 
3) Preparing and reselecting teaching aids with the theme “Report text” about 
“Komodo Dragons” (example: report text, sheet of paper). 
4) Preparing students’, teachers’ and the use of Brainwriting 6-3-5 method 
observation checklist of cycle II (in order to know the situation of teaching-
learning process when the technique is applied). 
5) Preparing pre-test and post-test of cycle II. 
6) Preparing the list of students’ name and scoring of cycle II. 
The preparation is designed in order to gain the purpose of the teaching-
learning process. Students are supposed to improve their writing skills by the 




In the cycle II acting phase is quite similar to the acting in cycle I. In this 
phase, the teaching and learning process is led by the teacher. The activities of 
acting phase in the cycle II are: 
1) Giving pre-test for students. 
2) Giving materials and explain the Brainwriting 6-3-5 method of report text, 
language feature of expression. 
3) Giving the example of the topic report text. 
4) Explaining the materials and the implementation using Brainwriting 6-3-5 
method to teach report text. 
5) Giving occasion for the students to ask any difficulties about the material. 
6) Ask the students to make a summary based on the report text in a workgroup 
discussion.  At this phase, the teacher and the students are work together. 
Students obtained the materials deeply. Meanwhile, the teacher helps, guides 
and monitors the students. 
7) Giving chance for the students to present their work in front of the class. 
8) Giving post-test. 
 
c. Observing 





Reflecting is a research finding analysis. In this point, the researcher reflects 
on, evaluates, and describes the effects of the action. This is used to record what 
happened in the observation stage.  
 
 
B. The Minimum Standard of Passing Grade 
 
The students’ success and failure in doing activities in cycle I and II will be 
assessed by referring to the criterion of the passing grade (KKM). The passing grade 
of English lesson in SMK Muhammadiyah Salatiga 78. The teacher and the 













RESEARCH FINDINGS AND DATA ANALYSIS 
 
 
This chapter focused on analyzing the collected data. The researcher collected the 
data from the eleventh grade students of SMK Muhammadiyah. The researcher gave the 
details of the findings. This chapter was the main discussion of the research conducted. It 
presented the finding of the collected data starts from the beginning until the end of the 
research. The finding consists of the result of the cycle I and cycle II. Those two cycles 
were the treatments of the implementation using Brainwriting 6-3-5 method to improve 
writing skill. 
A. The Result of the Research 
 
 The research consists of two cycles, each cycle consists of planning, acting, 
observing and reflecting. The whole steps of the research would be explained in the 
description as follows: 
1. Research Finding 
The research consists of two cycles, each cycle consists of planning, acting, 
observing and reflecting. The whole steps of the research would be explained in the 
description as follows: 
a. Cycle I 
1. Planning 
 The researcher prepared some instruments, such as: 
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a) Lesson plan 
 The researcher used two lesson plans to control and manage the teaching 
and learning process in this research. It is aimed to manage in managing the 
time and activities during the teaching and learning process in the class (see 
appendix 3). 
b) Observation checklist 
 Observation checklist was arranged to know the students’ and teachers’ 
activities during the teaching and learning process. 
c) Material 
 The material of writing skill was report text which consists of the 
definition, generic structure, purpose, language feature and the example. 
d) Teaching aid 
 The researcher prepared some instruments. They were board-marker, 
text book and handout for students (report text). The researcher also 
prepared the materials and tools in succeeding the action. 
e) Pre-test and post-test 
 The researcher used pre-test and post-test in the action. The pre-test and 
post-test was done before using Brainwriting 6-3-5 method as media to 
know the students’ writing ability in report text about “Jakarta and 
Streaming Video”. 
2. Acting 
 The researcher conducted in two days. The action of the cycle I consist of 
two parts. The first part was done on Friday, August23th 2019, the second part 
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was done on Saturday, August 24th 2019. The pre-test and treatment were 
conducted in day 1 and treatment and post-test was conducted in day 2. The 
researcher rolled as an observer and observed teachers’ and students’ activity in 
teaching learning process. The researcher had a partner to take photos and videos 
in pre-test, treatment and post-test for documentation. 
  The first part of cycle 1 was conducted on Friday, August 23 th 2019, at 
07.45 a.m., the teacher and the researcher entered the class. The researcher 
observed the teacher and students’ activity and the partner took some photos and 
videos in doing pre-test and post-test for documentation. The teacher started the 
lesson by greeted and asked about their condition such the following short 
conversation: 
Teacher: “Assalamu‟alaikum?” 
Students: “Wa‟alaikumussalam, Sir” 
Teacher: “Let‟s open our lesson by saying basmalah together” 
  “Bismillahirrahmanirrahim” (teacher and students) 
Teacher: “Good morning class” 
Students: “Good morning Sir” 
Teacher: “How are you today?” 
Students: “I‟m fine and you?” 
Teacher: “I‟m fine too, thank you” 
 The teacher mentions the purpose of coming in the class; then the 
researcher introduced herself to the students. After that, the teacher checked the 
students’ attendance list. After checked the attendance list, the teacher told that 
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they would have a pre-test. The teacher gave a sheet of paper for the students to 
arrange the paragraph base on “Jakarta”. Then the teacher gave 25 minutes for 
the students to make a simple paragraph with choose ones of the themes 
“Animal”, “Transportation”, and “Hobby” by the students own words.The 
teacher also gave 35 minutes for students to make a Report Text with choose 
ones of the themes “Food”, “Plants”, “Country”, “Animal”, “Artist”, and 
“Social”. The teacher asked the students to do by themselves, and also do not 
allowed the students to open dictionary. 
 When the students were doing the pre-test, the teacher walked around the 
class to check the students while doing the test. Two boys, “Supras and Ridwan” 
who sit in the back chair did not focus; they looked so confused to did the pre-
test. They only looked at the paper without doing the test. Two students, “Yasin 
and Pasya” asked about the meaning of culture. The teacher answered “the 
culture in bahasa is budaya”.The students who in the front chair “Daffa” asked 
“Sir, how about my assignment. Is it correct?” The teacher answered “Yes, it is 
correct. Keep doing the test well.” There was one boy, Willy looked bored, and 
he still did not do the test. He was enjoyed with his friend. Most of the students 
try to write their own ideas. In doing the pre-test, the teacher called the students’ 
name one by one and the researchers’ partner photos their activities. 
 After doing pre-test the teacher gave a handout to the students (see 
appendix 6) and asked them to open their LKS on page 22. Then the teacher 
asked “What is the meaning of report text? Is there anyone of you know about 
report text? What is it? Can you mention of the phrase or the example?” One of 
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the students “Ummi” answered that “Report text isa text that has a purpose to 
present information about something generally, sir.” Mr. Aji replied “Yaa, you 
are right. That is good. Excellent! Thank you „Ummi‟.  Now I will play a video to 
make a better understanding for you.” 
After that, the teacher asked “How many steps in constructing a report 
text? There was one student “Wahyu” who answered, “there are two steps in 
constructing a report text. They are general classification and description” Mr. 
Aji replied “that‟s a good answer, ”Wahyu”. Thank you” 
Then, the teacher explained the structure, language feature and the 
example of report text. Then, the teacher explained more detail in Bahasa in 
order to make a deep understanding. Then, the teacher asked students who sit in 
the left side “Putra and Rahmat” to read a report text about “Cow”. After read 
the text, the teacher asked students to decide which one is the general 
classification and description. There was one student “Revaldo” who answered 
“The general classification is in the first paragraph”. The teacher replied, “Ok, 
good”. After that the teacher explained the meaning of general classification“in 
the general classification, the writer tells the audience who is in the text,, the 
tribe of cattle and the category of cows”. Then, the teacher asked her to read the 
first paragraph of the report text. 
 The teacher asked Zaky, “Zaky where is the description of the report  
text?”. Zaky looked so confused and he asked to his friend who sit in right side 
her. Mr. Aji replied “pay attention Zaky, don‟t just chat with your friend!”. 
“Zaky” just bowed head and said “Yes, Sir”. Second, the teacher asked “Yugo” 
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to find the description of report text. Yugo answered “The description is in 
paragraph two, Sir”. Mr. Aji replied “that‟s a good answer,”Yugo”. Thank 
you”.  After that, the teacher explained about the description of the report text 
“In description, the writer tells about the scientific name and gestation period of 
cattle”. 
The time was up, for the next meeting the teacher said that they still 
discuss about “Cow” text. After that the teacher closed the meeting. 
Teacher: “We will continue next day. Let‟s we close our meeting today by saying 
hamdalah together. Alhamdulillahirabbil‟alamin” 
Students: “Alhamdulillahirabbil‟alamin” 
Teacher: “Thanks for your attention. See you next time and Wassalamu‟alaikum 
wr.wrb” 
Students: “See you, Sir. Wa‟alaikumussalam wr.wb.” 
On Saturday, August 24 th 2019, at 10.00 a.m., the teacher and the 
researcher entered the class. The teacher entered the class and greeted the 
students “Assalamu‟alaikum Wr.Wb” and the students answered 
“Wa‟alaikumussalam Wr.Wb”. The teacher said “let‟s start our lesson today by 
saying basmallah together “Bismillahirrohmanirrohiim” and followed together 
by the students. 
Teacher: “Hello, Good Morning class?” 
Students: “Good morning, Sir?” 
Teacher: “How are you today?” 
Students: “I am fine thank you, and you?” 
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Teacher: “I‟m fine too, thank you.” 
The teacher asked the students’ condition and checked the students’ 
attendance list. The next activity in the class, the teacher used Brainwriting 6-3-5 
method in teaching learning process. Afterwards, the teacher gave the handout 
for students. One of students offering a help “Syaiful” said “Can I help you, Sir? 
“Okay, distribute the papers, one paper for two students, do you understand?” 
Mr. Aji, said. “Okay Sir” said Syaiful. The teacher made sure that all the 
students have got the handout. “Have you got the handout?” “Yes I have Sir”, 
the students answered.  
Then, the teacher prepared the LKS and textbook. The teacher asked the 
students to open their LKS on page 25. The teacher asked the students to read 
the text of “Cow”.  The teacher gave 5 minutes to the students to read the text. 
  The teacher asked a question to the students, “Seno”. “How long the 
average life span of cows?”.“The average life span is 15 years, Sir” replied 
Seno. The teacher answered “Ok, good”. Then, the teacher asked “Ridho”, 
“How weight of female cattle and male cattle?”. Ridho so confused when he 
want to answered that question, he read the text for a while. The teacher asked 
again “What is the answer Ridho?”. Then, Ridho answered “For types of male 
cattle usually have a weight of 1.100 kg and female cattle usually have a weight 
of 720 kg”. Mr. Aji replied “That a good answer Ridho” and gave his thumbs to 
Ridho. 
  The teacher asked the students to make some groups discussion consist of  
6 students in order to all the students were able to write down the ideas, each 
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students write down their ideas consist of 3 lines and have 5 minutes to do that. 
In the writing process, each students are keep silent to write down their ideas 
started from student 1 until student 6. The next steps, the teacher asked the 
students to read the instruction on Task first to do the exercise related to make a 
report text. The students did the instructions. The teacher gave 30 minutes for 
doing the exercise. After finished, the teacher asked the students to collect the 
assignment. 
Mr. Aji said “After you have finished the assignment, you have to excited, 
and feel self-confidence to deliver your ideas when learning writing by your own 
words.” The students answered together “Okay Sir”. 
The teacher gave 10 minutes to analyze the result of each groups, and asked 
some students to deliver their information in front of the class. While analyze the 
text, the teacher walked around the class. One of boy, Rahmat who sit in the 
back row asked, “Sir, when I deliver the information in front of the class, may i 
open my dictionary?”Mr. Aji answered “No, you must do it by your own 
words.” 
Mr. Aji said “Well, while your friends deliver their ideas in front of the 
class, you have to give attention to your friends. The students answered “Alright, 
Sir!” First, the teacher asked “Tegar” to deliver his groups information in front 
of the class. The students did not pay attention to their friends. They ignored 
their friends while delivering their ideas. Second, the teacher asked “Yasin” to 
deliver his group information in front of the class. In the second performance, 
the teacher asked the students to pay attention to their friends. After analyzing 
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and delivering the group ideas, the teacher asked to the students that they would 
have a post-test. At 10.00 a.m the post-test started. Then, the teacher gave a post-
test for the students in 45 minutes. The teacher gave a sheet of paper for each 
student. The students were asked to write down their own ideas.  minutes for 
arranging the text “Streaming Video” into a good paragraph and 35 minutes for 
making simple paragraph with choose ones of the themes “Animal’, 
“Transportation” and “Hobby” and a report text with choose ones of the themes 
“Food”, “Plants”, “Country”, “Artist”, “Animal”. The students submitted the 
exercise. While the students were doing the post-test, the teacher walked around 
to check the students. The teacher allowed the students to open dictionary. In 
doing the post-test, some of students still asked about direction in doing the post-
test. They did not read the instruction the first page of the post-test sheet. The, 
the teacher called the students’ name one by one. After having post-test, and 
their writing ideas have been being photos, then the teacher closed the class. The 
teacher ordered the students to read the “Komodo Dragons” text for next 
meeting. The time has over, the teacher closed the class. 
Teacher: “Okay students, the time is up. We will continue our lesson in the next 
day. Let‟s close our lesson today by saying hamdalah together. 
Students: “Alhamdulillahirabbil‟alamin” 
Teacher: “Thanks for your attention and see you. Wassalamu‟alaikum wr.wb.” 
Students: “Wa‟alaikumussalam. See you, Sir” 
The teacher, the researcher and her partner left the class. 
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  The researcher observed students and teacher activity by using the 
observation checklist in the learning process. This observation checklist was 
purposed to know how far the situation and enthusiasm of the students’ and 
teachers’ activity during teaching and learning process. The purpose of this 
activity was to evaluate the teaching and learning process, collected the data and 
monitored the class. 
 
Table 2.2 Form the Result of Students’ Observation Checklist Cycle I 
 
No. The Students’ Activity Yes No Description 
1. Paying attention   The students were paid 
attention to the teachers’ 
explanation. 
2. Asking question   The students were asked 
about the familiar words, 
and the meaning. 
3. Responding to question   The students answered 
teachers’ questions. 
4. Accomplish task   
 
 
The students did the task 
well but some of the 
students did not do the task, 
they were playing with their 
Smartphone. 
5. Being enthusiastic in 
application  Brainwriting 
6-3-5 method 
  The students were not really 
enthusiastic in using 
Brainwriting 6-3-5 method. 
Some students felt confused.  
 
Table 2.3 Form the Result of Teachers’ Observation Checklist Cycle I 
 
No. The teachers’ activity Yes No Description 
1. Prepared the material well   The teacher prepared the 




2. Greeting students before 
the lesson begin 
  The teacher greeted the 
students and the students 
answered. 
3. The teacher checking the 
students 
  Before the lesson began, the 
teacher checked the 
students’ attendance. 
4. Giving motivation   The teacher gave motivation 
for the students. 
5. Reminding previous 
material 
  The teacher explained the 
current material 
immediately.  
6. Giving an explanation of 
the material 
  The teacher explained the 
material well; he used 
Bahasa to make an easy 
understanding for the 
students. 
7.  Use  Brainwriting 6-3-5 
method to teach writing 
skill 
  The teacher used 
Brainwriting 6-3-5 method 
and combined  
8. Giving opportunity for 
asking the questions 
  In explaining the material, 
the teacher gave opportunity 
for the students to ask any 
questions. 
9. Help students’ difficulties 
during learning 
  The teacher gave helps for 
the students to solve the 
difficulties in learning. 
10. Giving feedback after 
lesson 
  The teacher gave feedback 
to the results of learning. 
 
Form 2.4 Form the Result of the Use Brainwriting 6-3-5 Method Observation Checklist 
Cycle I 
 
No. Criteria Yes  No  Description  
1. The teacher and the 
students have LKS and 
exercise of Report text.. 
√  The teacher and the 
students had LKS and 
exercise of Report text. 
2. The students can follow the 
Brainwriting 6-3-5 Method 
instructions. 
√  The students could 
follow the instruction on 
Brainwriting 6-3-5 
Method. They were 
confused. 
3. The students can write their 
ideas through Brainwriting 
6-3-5 method well. 
 √ Some students could not 




Method well. They were 
confused. 
4. The Brainwriting 6-3-5 
Method is well design and 
easy to understand. 
 √ The Brainwriting 6-3-5 
Method was well design 
and easy to understand. 
5. The teacher does teaching 
and learning process by 
combining Brainwriting 6-
3-5 Method and using 
traditional method 
√  The teacher did teaching 
and learning process by 
combining Brainwriting 
6-3-5 Method and using 
traditional method 
 
The researcher got the data from the test of the cycle I and analyzed the data 
of pre-test and post-test based on rubric writing assessment (see appendix 4). 
There are five aspects in scoring such as; content, organization, vocabulary, 
grammar, and mechanic. 
The researcher analyzed the data of pre-test and post-test. The calculation 
and result of both tests are presented below: 
Table 2.5 The students’ score of pre-test and post-test cycle I 







1. MI 79 73 -6 36 
2. MDS 78 79 1 1 
3. MNR 79 80 1 1 
4. MY 73 83 10 100 
5. NAN 77 79 2 4 
6. NA 78 86 8 64 
7. PSW 79 75 -4 16 
8. PAP 74 75 1 1 
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9. RN 79 82 3 9 
10. RS  78 78 0 0 
11. RYA 79 86 7 49 
12. RR 65 79 14 196 
13. RP 75 83 8 64 
14. RA 79 75 -4 16 
15. RI 70 81 11 121 
16. RIL 77 80 3 9 
17. RF 78 75 -3 9 
18. SA 73 79 6 36 
19. ST 78 78 0 0 
20. SVA 72 80 8 64 
21. S 78 78 0 0 
22. TW 70 61 -9 81 
23. UNA 79 86 7 49 
24. WS 75 69 -6 36 
25. WI 79 80 1 1 
26. YR 79 82 3 9 
27. ZM 78 81 3 9 
28. ZHA 79 81 2 4 
29. ZP 73 79 6 36 
30. SM 79 82 3 9 






From the table above, it showed the students’ score in the pre-test and 
post-test of the cycle I, thus the researcher could calculate the number of students 
who reached the passing grade as written below: 
 
Table 2.6 Count of Passing Grade of Pre-Test and Post-Test in the Cycle I 








<78 12 40.00% 7 23.33% 
78 7 23.33% 3      10.00 % 
>78 11  36.67  % 20       66.67% 
Total  30 100 % 30 100 % 
 
Then the writer calculated the deviation standard by using SPSS 17.00. It 
could be shown as follows: 
 
a) Descriptive statistic cycle I 







 N Minimum Maximum Mean Std. Deviation 
pretest1 30 65 79 76.30 3.564 
posttest1 30 61 86 78.83 5.079 




From the table above it could be seen that the mean of pre-test in cycle I was 
76.30 with standard deviation 3.564. While mean post-test in cycle I was 78.83 
with standard deviation 5.079. The quantity (N) of the students is 30 students. 
(1) The passing grade of the cycle I 
 Cycle I also has shown that the students can improve their English 
score in writing skill. It was shown by the mean of post-test 78.83, it 
was better than the mean of pre-test 76.30. The researcher also 
calculated the passing grade was 78. 
(2) Significant 
  To know there was a significant improvement in writing skill, the 














b) Paired Sample Test Cycle I 
 









From the table 2.8, it could be seen that: 
a. T-test cycle I is 2.582 
b.  T-table (=0,05) from the quantity (N) 30 is 2.045 
c. T-test > T-table = 2.582 > 2.045 
From the explanation above, the result of paired sample would be 
significant and action hypothesis was accepted if sig. (2 tailed ) value was 
< 0.05 and t-table was smaller than t-test, meanwhile, it would not be 
significant  and action hypothesis was accepted if sig.(2 tailed) value was 
> 0.05 and t-table was bigger than t-test. T-test in the table above was 
4.128 while t-table was 2.045 for df 29 and the significance 5%. From the 
explanation above, it can be seen that the sig.2 (tailed) value was 0.015 
and t-test was 2.582, thus the sig. 2 (tailed) value < 0.05 and T-test was 


















-2.533 5.374 .981 -4.540 -.527 -2.582 29 .015 
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bigger than T-table. It means that action hypothesis was accepted. 
Therefore, the quarrel mean was 2.53. Thus, from the explanation above it 
could be concluded that there was a significant improvement of students’ 
writing skills after using Brainwriting 6-3-5 Method. 
3. Reflecting 
Based on the result of the cycle I, there was some reflecting that should be 
paid attention in maximizing the skill of students in writing. The researcher found 
some weakness that happened during the teaching and learning process. First, the 
students feel un-confidence and sometimes feel confused in stringing up the words 
to make a good sentence. They do not excited to learn and to deliver their own 
idea in the writing process. 
The other reflection was the students did not achieve the passing grade in 
the pre-test and post-test. The passing grade (KKM) was 78, and the target of the 
passing grade was 85%, but only 36.67 % (11 students) who could reach the target 
of passing grade in the pre-test. Meanwhile, there was 66.67 % (20 students) who 
could reach the target of passing grade in the post-test. Therefore, the researcher 
would conduct the cycle II. 
b.  Cycle II 
1. Planning 
The researcher prepared several instruments, they are as follows: 
a) Lesson plan 
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The lesson plan was arranged based on the problem of the result in 
cycle I (see appendix 3). 
b) Observation checklist 
Observation checklist was prepared in order to know the students’ and 
teachers’ activities during the teaching and learning process. 
c) Material 
The material of writing skill was report text which consists of the 
definition, generic structure, purpose, language feature and the example. 
d) Teaching aid 
 The researcher prepared some instruments. They were board-marker, 
text book and handout for students (report text). The researcher also 
prepared the materials and tools in succeeding the action. 
e) Pre-test and post-test 
The researcher used pre-test and post-test in the action. The pre-test and 
post-test was done before using Brainwriting 6-3-5 Method as media to 
know the students’ writing ability in report text about Village and Laptop. 
 
2. Acting  
  The researcher conducted in two days. The action of the cycle II consist of 
two parts. The first part was done on Monday, August 26 th 2019, the second part 
was done on Tuesday, August 27 th 2019. The pre-test and treatment were 
conducted in day 1 and treatment and post-test was conducted in day 2. The 
researcher rolled as an observer and observed teachers’ and students’ activity in 
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teaching learning process. The researcher had a partner to take photos and videos 
in pre-test, treatment and post-test for documentation. 
  The first part of cycle II was conducted on Monday, August 26 th 2019, at 
07.45 a.m., the teacher and the researcher entered the class. The teacher started 
the lesson by greeted and asked about their condition such the following short 
conversation: 
Teacher: “Assalamu‟alaikum?” 
Students: “Wa‟alaikumussalam, Sir” 
Teacher: “Let‟s open our lesson by saying basmalah together” 
 “Bismillahirrahmanirrahim” (teacher and students) 
Teacher: “Good morning class” 
Students: “Good morning Sir” 
Teacher: “How are you today?” 
Students: “I‟m fine and you?” 
Teacher: “I‟m fine too, thank you” 
 The teacher checked the students’ attendance list. After checked the attendance 
list, the teacher told that they would have a pre-test. The teacher gave a sheet of 
paper for the students to arrange the paragraph base on “Village” text. Then the 
teacher gave 20 minutes for the students to make a simple paragraph with the 
topic “thing”by used the students own words. The teacher also gave 35 minutes 
for the students to make a report text with the topic “thing”. The teacher asked 




 When the students were doing the pre-test, the teacher walked around the 
class to check the students while doing the test. Two students, “Putra and 
Nanda” asked about the meaning of “neighborhoods”. The teacher answered 
“neighbourhoods in bahasa is lingkungan.” The students who in the front chair 
“Daffa” asked “Sir, how about my assignment. Is it correct?” The teacher 
answered “Yes, it is correct. Keep doing the test well.” There was one boy, Sigit 
looked bored, and he still did not do the test. He was enjoyed with his friend. 
Most of the students opened the dictionary to get the answers. In doing the pre-
test, the teacher called the students’ name one by one and the researchers’ 
partner photos their assignment. 
 After doing pre-test the teacher gave a handout to the students (see 
appendix 6) and asked them to open their LKS on page 30. Then,  the teacher 
asked students who sit in the left side “Tegar and Willy” to read a report text 
about “Komodo Dragons”. After read the text, the teacher asked students to 
decide which one is general classification and description. There was one student 
“Pasya” who answered “The general classification is in the first paragraph”. 
The teacher replied, “Ok, good”. Then, the teacher asked him to read the first 
paragraph of the report text. 
Second, the teacher asked “Nanang” to find the description in the report 
text. Nanang answered “The description is in paragraph two and three, Sir”. 
Mr. Aji replied “that‟s a good answer,”Nanang”. Thank you”.   
The time was up. After that the teacher closed the meeting. 
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Teacher: “We will continue next day. In next day we still discuss about 
“Komodo Dragons text”.. Ok,let‟s we close our meeting today by 
saying hamdalah together. Alhamdulillahirabbil‟alamin” 
Students: “Alhamdulillahirabbil‟alamin” 
Teacher: “Thanks for your attention and see you. Wassalamu‟alaikum wr.wb.” 
Students: “See you, Sir” 
On Tuesday, August 27 th 2019, at 07.45 a.m., the teacher and the 
researcher entered the class. The teacher entered the class and greeted the 
students “Assalamu‟alaikum Wr.Wb” and the students answered 
“Wa‟alaikumussalam Wr.Wb”. The teacher said “let‟s start our lesson today by 
saying basmallah together “Bismillahirrohmanirrohiim” and followed together 
by the students. 
Teacher: “Hello, Good Morning class?” 
Students: “Good morning, Sir?” 
Teacher: “How are you today?” 
Students: “I am fine thank you, and you?” 
Teacher: “I‟m fine too, thank you.” 
The teacher asked the students’ condition and checked the students’ 
attendance list. The next activity in the class, the teacher used Brainwriting 6-3-5 
Method as media in teaching learning process. Afterwards, the teacher gave the 
handout for students. One of students offering a help “Syaiful” said “Can I help 
you, Sir? “Okay, distribute the papers, one paper for two students, do you 
understand?” Mr. Aji, said. “Okay Sir” said Zul Ham. The teacher made sure 
 67 
 
that all the students have got the handout. “Have you got the handout?” “Yes I 
have Sir”, the students answered.  
Then, the teacher prepared the LKS and textbook.. The teacher asked the 
students to read the text of “Komodo Dragons”. The teacher gave 10 minutes to 
the students to read the text. 
  The teacher asked a question to the students, “Daffa”. “What is the 
characteristic of Komodo Dragons ?”. “The characteristic is They have a long, 
flat heads with rounded snouts, scaly skin, bowed legs, and huge, muscular tail‟, 
Sir” replied Daffa. The teacher answered “Ok, good”. Then, the teacher asked 
“Nanda”, “What does paragraph two tell about?”. Nanda so confused when he 
want to answered that question, he read the story for a while. The teacher asked 
again “What is the answer Nanda ?”. Then, Fatah answered “ The characteristic 
and habbits of Komodo Dragons,, Sir”. Mr. Aji replied “Ok, good”. 
  The teacher asked the students to make some groups discussion consist of  
6 students in order to all the students were able to write down the ideas, each 
students write down their ideas consist of 3 lines and have 5 minutes to do that. 
In the writing process, each students are keep silent to write down their ideas 
started from student 1 until student 6. The next steps, the teacher asked the 
students to read the instruction on Task first to do the exercise related to make a 
report text. The students did the instructions. The teacher gave 30 minutes for 




Mr. Aji said “After you have finished the assignment, you have to excited, 
and feel self-confidence to deliver your ideas when learning writing by your own 
words.” The students answered together “Okay Sir”. 
  The teacher gave 10 minutes to read and understand the story, and asked 
some students to practice in front of the class. While read and understand the 
story, the teacher walked around the class. One of girl, Ummi who sit in the back 
row asked, “Sir, when i deliver the information  in front of the class, may i open 
my dictionary?”Mr. Aji answered “No, you must do it by your own words.” 
Mr. Aji said “Well, while your friends deliver their ideas in front of the 
class, you have to give attention to your friends. The students answered “Alright, 
Sir!” First, the teacher asked “Supras” to deliver his groups information in front 
of the class. The students did not pay attention to their friends. They ignored 
their friends while delivering their ideas. Second, the teacher asked “Ridwan” to 
deliver his group information in front of the class. In the second performance, 
the teacher asked the students to pay attention to their friends. After analyzing 
and delivering the group ideas, the teacher asked to the students that they would 
have a post-test. At 10.00 a.m the post-test started. Then, the teacher gave a post-
test for the students in 45 minutes. The teacher gave a sheet of paper for each 
student. The students were asked to write down their own ideas.  30 minutes for 
arranging the text “Laptop” into a good paragraph and 25 minutes for making 
simple paragraph with choose ones of the topic “Place”, and 35 minutes to make 
a report text with choose ones of the topic “Animal”. The students submitted the 
exercise. While the students were doing the post-test, the teacher walked around 
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to check the students. The teacher allowed the students to open dictionary. In 
doing the post-test, some of students still asked about direction in doing the post-
test. They did not read the instruction the first page of the post-test sheet. The, 
the teacher called the students’ name one by one. After having post-test, and 
their writing ideas have been being photos, then the teacher closed the class. The 
time has over, the teacher closed the class. 
Teacher: “Okay students, the time is up. We will continue our lesson in the next 
day. Let‟s close our lesson today by saying hamdalah together. 
Students: “Alhamdulillahirabbil‟alamin” 
Teacher: “Thanks for your attention and see you. Wassalamu‟alaikum wr.wb.” 
Students: “Wa‟alaikumussalam. See you, Sir” 
The teacher, the researcher and her partner left the class. 
  The researcher observed students and teacher activity by using the 
observation checklist in the learning process. This observation checklist was 
purposed to know how far the situation and enthusiasm of the students’ and 
teachers’ activity during teaching and learning process. The purpose of this 
activity was to evaluate the teaching and learning process, collected the data and 







3. Observing  
In cycle II, the researcher also observed the teaching-learning process in the 
class. 
a. Observe the students’ activity 
Table 2.9 Form the Result of Students’ Observation Checklist Cycle II 
 
No. The Students’ Activity Yes No Description 
1. Paying attention   The students were paid 
attention to the teachers’ 
explanation. 
2. Asking question   The students were asked 
questions about how to 
spelling, punctuation, 
capitalization, paragraphing 
the expression correctly and 
the formula in the 
expression. 
3. Responding to question   The students answered 
teachers’ questions. 
4. Accomplish task 
    
 
 
The students did the task 
well. 
5. Being enthusiastic in 
application  Brainwriting 
6-3-5 method 
    The students were really 
enthusiastic in using 




b. Observe the teachers’ activity 
Table 2.10 Form the Result of Teachers’ Observation Checklist Cycle II 
No. The teachers’ activity Yes No Description 
1. Prepared the material well   The teacher prepared the 




2. Greeting students before 
the lesson begin 
  The teacher greeted the 
students and the students 
answered. 
3. The teacher checking the 
students 
  Before the lesson began, the 
teacher checked the 
students’ attendance. 
4. Giving motivation   The teacher gave motivation 
for the students. 
5. Reminding previous 
material 
  The teacher explained the 
current material 
immediately.  
6. Giving an explanation of 
the material 
  The teacher explained the 
material well; she used 
Bahasa to make an easy 
understanding for the 
students. 
7.  Use  Brainwriting 6-3-5 
method to teach writing 
skill 
  The teacher used 
Brainwriting 6-3-5 method 
and combined  
8. Giving opportunity for 
asking the questions 
  In explaining the material, 
the teacher gave opportunity 
for the students to ask any 
questions. 
9. Help students’ difficulties 
during learning 
  The teacher gave helps for 
the students to solve the 
difficulties in learning. 
10. Giving feedback after 
lesson 
  The teacher gave feedback 
to the results of learning. 
 
                        C. Observe the Result of using Brainwriting 6-3-5 Method’s Activity 
Table Form 2.11 Form the Result of the Use Brainwriting 6-3-5 Method Observation 
Checklist Cycle II 
 
No. Criteria Yes  No  Description  
1. The teacher and the 
students have LKS and 
exercise of Report text.. 
√  The teacher and the 
students had LKS and 
exercise of Report text. 
2. The students can follow the 
Brainwriting 6-3-5 Method 
instructions. 
√  The students could 
follow the instruction on 
Brainwriting 6-3-5 




3. The students can write their 
ideas through Brainwriting 
6-3-5 method well. 
√  Some students could not 
write their ideas through 
Brainwriting 6-3-5 




The researcher got the data from the test in cycle II and analyzed the data of 
pre-test and post-test based on rubric writing assessment (see appendix 7). There are 
five aspects in scoring writing such as; content, organization, vocabulary, grammar, 
and mechanic. Each aspect of writing test gave the point that divided into very poor, 
fair to poor, good to average, and excellent to very good. 
The researcher analyzed the data of pre-test and post-test. The calculation and 
result of both tests are presented below: 
 
a) The Score of Pre-Test and Post-Test Cycle II 
Table 2.12 the Students’ Score of Pre-Test and Post-Test Cycle II 
 







1. MI 78 80 2 4 
2. MDS 81 85 4 16 
3. MN 82 86 4 16 
4. MY 77 89 12 144 
5. NAN 78 85 7 49 
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6. NA 75 80 5 25 
7. PSW 82 87 5 25 
8. PAP 77 78 1 1 
9. RN 83 90 7 49 
10. RS  80 78 -2 4 
11. RYA 88 95 7 49 
12. RR 79 75 -4 16 
13. RP 84 91 7 49 
14. RA 82 85 3 9 
15. RI 83 88 5 25 
16. RIL 70 74 4 16 
17. RF 81 86 5 25 
18. SA 80 77 -3 9 
19. ST 83 85 2 4 
20. SVA 81 85 4 16 
21. S 81 87 6 36 
22. TW 82 88 6 36 
23. UNA 87 95 8 64 
24. WS 83 86 5 25 
25. WI 85 88 3 9 
26. YR 84 89 5 25 
27. ZM 85 91 6 36 
28. ZHA 84 92 8 64 
 74 
 
29. ZP 85 87 2 4 
30. SM 83 85 2 4 
 136 854 
 
From the table above, it showed the students’ score in the pre-test and 
post-test of the cycle I, thus the researcher could calculate the number of students 
who reached the passing grade as written below: 
 
 





fter that, the writer calculated the deviation standard by using SPSS 17.00 which 
is presented as follows: 
b) The Descriptive Statistic Cycle II 













<78 4 13.33% 3 10.00% 
78 2 6.67% 1 3.33 % 
>78 24 80.00% 26 86.67% 
Total  30 100 % 30 100 % 
Descriptive Statistics 
 N Minimum Maximum Mean Std. Deviation 
pretest2 30 70 88 81.43 3.674 
posttest2 30 74 95 85.57 5.393 
Valid N (listwise) 30     
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From the table 2.14, it can be seen that the mean of pre-test in cycle II is 
81.43 with standard deviation 3.674. Meanwhile, the mean of post-test in cycle II 
is 85.57 with standard deviation 5.393. The quantity (N) of the students is 30 
students. 
 
a. The passing grade of cycle II  
Cycle II also has shown that the students can improve their English 
score especially in writing skills mean of post-test 85.57, it is better than 




To know there is a significant improvement in students’ writing skills, 
the researcher analyzed the result of pre-test and post-test. 
 
c) Paired samples test of cycle II 


















95% Confidence Interval 
of the Difference 
Lower Upper 
Pair 1 pretest2 - 
posttest2 






From the table 2.15, it could be seen that: 
(1)  T-table cycleII 2.045 
(2)  T-table (=0,05) from the quantity (N) 30 is 2.045 
(3) T-test 6.758 > 2.045 
From the explanation above it could be concluded that the result of t-test 
would be significant and action hypothesis was accepted if sig. 2 (tailed) values 
was < 0.05 and t-table was smaller than t-test. Meanwhile, it would not be 
significant and action hypothesis is accepted if sig. 2 (tailed) value was > 0.05 and 
t-table was bigger than t-test.  T-test in the table above was 6.758 while t-table 
showed 2.045 for df 29 and the significance 5%. From the explanation above, it 
can be seen that, the sig. 2 (tailed) value < 0.05 and t-test was bigger than t-table. 
It means that action hypothesis was accepted. For the quarrel mean was 4.13. 
From the explanation above, it can be concluded that there is a significant 
improvement of students’ writing skills by using Brainwriting 6-3-5 Method in 
cycle II. 
4.   Reflecting 
In the cycle II, the researcher emphasized on the delivering student’s ideas in 
order to the students would write in English well. It is also benefited the use of 
Brainwriting 6-3-5 Method in observing, exploring, and communicating activity. 
From the cycle 1 until 2, some of students could not delivering the ideas well even 
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thought they had wrote the ideas alternately. However, the other students could 
writing the text well. The passing grade (KKM) was 78, and the target was 85%. In 
the cycle II, 90.00% (27 students) could pass the passing grade. The result of post-
test in the cycle II was more than the target of passing grade. It means that the 
reflection from the cycle I which is applied in the action of cycle 2, there was 
improvement of students’ writing skills by using Brainwriting 6-3-5 Method for the 
eleventh grade students of SMK Muhammadiyah Salatiga. Thus, the researcher 




a. Implementation of Brainwriting 6-3-5 Method in report text to improve students’ 
writing skills for the eleventh grade students of SMK Muhammadiyah in the academic 
year 2019/2020. 
  From this study, the researcher could conclude that the implementation of 
Brainwriting 6-3-5 Method was successful to improve students’ writing skills for the 
eleventh grade students of SMK Muhammadiyah Salatiga. The researcher got the 
information from the cycle I and cycle II. 
  The researcher analyzed the writing skills of the students and the students’ writing 
skills has improved. The students’ vocabulary and grammar increased from their 
practice in the class. In the cycle I, some of students confused when they made the 
report text, because their vocabulary was lac. In cycle II, the students made the report 
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text. They still confused but, the students’ grammar in cycle II was better than in the 
cycle I. 
The implementation of each cycle was divided into two parts. In the first 
meeting, the teacher conducted pre-test in 90 minutes and the treatment was conducted 
in 45 minutes by implementing Brainwriting 6-3-5 Method. The second meeting was 
used to conduct treatment in 45 minutes and post-test was conducted in 90 minutes. In 
the cycle I, there was some reflecting that should be paid attention in maximizing the 
skill of students in writing. The researcher found some weakness that happened during 
the teaching and learning process. First, the students feel un-cofidence and sometimes 
feel confused in stringing up the words to make a good sentence. They do not excited to 
learn and to deliver their own idea in the writing process. 
 In cycle II, there were two parts. The teacher gave pre-test in 90 minutes and 45 
minutes for giving the first treatment. In the second meeting, the teacher gave treatment 
in 45 minutes and the teacher gave a post-test was done in 90 minutes. The 
implementation of Brainwriting 6-3-5 Method in the second treatment was successful 
since the students used to use Brainwriting 6-3-5 Method in learning English While 
doing the Brainwriting 6-3-5 Method the students were interested. The students have 
known well many new vocabulary. 
b. Improvement of students’writing skills by using Brainwriting 6-3-5 Method in report text 
for the eleventh grade students of SMK Muhammadiyah in the academic year 2019/2020 
In this study, there were 30 students, in the pre-test cycle I there were four students 
who did not join the pre-test and one student did not join the post-test cycle I since one 
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student sick and three students were absent. In cycle II, the pre-test and post-test was 
followed by 30 students, there were 4 students absent. Thus, the total of students who did 
not join the pre-test and post-test in cycle I and II were 4 students were absent, therefore, 
these students were not included in analysis. 
Then, the researcher collected the students’ scores, then the researcher analyzed the 
students’ writing skills, and students’ writing skills have improved from the cycle 1 until 
cycle 2. The improvement is described as follows: 
Table 2.16 Count of Passing Grade of Pre-Test and Post-Test in the Cycle I 








<78 12 40.00% 7 23.33% 
78 7 23.33% 3      10.00 % 
>78 11  36.67% 20       66.67% 
Total  30 100 % 30 100 % 
 
From the table 2.16, the researcher knew that only elevent students who could 
pass the passing grade (KKM) in the pre-test cycle I. The presentation of students who 
could pass the passing grade in pre-test cycle I was 36.67% (11 students), and 23.33% 
(7 students) who got 78. The total presentation of the students who could pass the 
passing grade was 60%. Therefore, there was 40% (12 students) who got the score 
under the passing grade. The passing grade of English subject in SMK Muhammadiyah 
Salatiga was 78. The target presentation of passing grade was 85%. Therefore, the target 
presentation of passing grade in the pre-test cycle I was not achieved.  
Meanwhile, based on the data, there were twenty two students who could pass the 
passing grade (KKM) in the post-test cycle I. The presentation of students who could 
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pass the passing grade in the pos-test cycle I was 66.67% (20 students), and there were 
three students who got 78, the presentation was 10.00%. In the other hand, the 
presentation of students who could not reach the passing grade in the post-test cycle I 
was 23.33% (7 students), it was lower than the presentation of students who could not 
pass the passing grade in pre-test cycle I. There was an improvement 16.67% of the 
presentation from 60.00% until 76.67%. 
 
 
Table 2.17 Analysis Table of Mean, Standard Deviation, T-Table and T-Test 
 
No. Analysis Cycle I Cycle II 
1. Mean of Pre-test 























4. T-test 2.582 6.758 
 
 
From the data in the table 2.17 cycle I, the score of  t-test was 2.582. The 
significant level was 5 % to t-table. The score of t-table with (N-1) = 29 was 2.045. The 
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result was 2.582 > 2.045. The researcher could conclude that the score of t-test was 
higher than t-table. It was also shown in the mean of students’ score of pre-test cycle I is 
76.30 and the mean of post-test in cycle I is 78.83. It could be concluded that the 
presentation of pre-test and post-test in cycle still could not achieve the target 
presentation of passing grade. Thus, the researcher would conduct the cycle II. 
 





   
  From the data pre-test in the table 2.18 cycle II, there were 24 students who could 
pass the passing grade, and the presentation was 80.00%. Two students who got 78, and 
the presentation was 6.67%. Therefore, the total presentation of the students who could 
pass the passing grade in pre-test cycle II was 86.67%. It closed the target presentation 
of the passing grade. While, there was 4 students by the presentation 13.33% of the 
students who could not reach the passing grade.  
   Meanwhile, based on the data in post-test cycle II, there were 26 students who got 
score above the passing grade, one student who got 78, and 3 students who could not 
pass the passing grade. The presentation of the students who could pass the passing 
grade was 86.67% and 3.33 % of the students who got 78. Thus, the total presentation of 
the students who could pass the passing grade in cycle II was 90.00%. It increased from 








<78 4 13.33 % 3 10.00% 
78 2 6.67% 1 3.33 % 
>78 24 80.00 % 26 86.67% 
Total  30 100 % 30 100 % 
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the pre-test cycle II. Therefore, it has exceeded the target presentation of the passing 
grade. 
 
 Table 2.19 Analysis Table of Mean, Standard Deviation, T-table, and T-test 
No. Analysis Cycle I Cycle II 
1. Mean of Pre-test 























4. T-test 2.582 6.758 
 
   From the data in the table 2.19 cycle II, the score of t-test was 6.758. The 
significant level was 5 % to t-table. The score of t-table (N-1) = 29 was 2.045. The 
result was 6.758 > 2.045. The researcher could conclude that the score of t-test was 
higher than t-table. The target presentation of the passing grade has been achieved. 
Therefore, the researcher stopped the study until cycle II. 
   After the researcher conducted the cycles until twice, the researcher could 
conclude that the use of Brainwriting 6-3-5 Method in report text learning to teach for 
the eleventh grade students of SMK Muhammadiyah Salatiga has improved students’ 
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writing skills. Therefore, there was a significant difference between pre-test and post-








This chapter consists of the conclusion and suggestion. The researcher provides some 
conclusions and suggestions of the research. The researcher makes conclusions based on the 
findings which are discussed in the previous chapter. 
A. Conclusion 
After conducting the research and analyzing the data, the researcher brings several 
conclusions to answer the research problems below: 
1. The implementation of each cycle was divided into two parts. In the first meeting, 
the teacher (Mr. Aji) conducted pre-test in 90 minutes and the treatment was 
conducted in 45 minutes by implementing Brainwriting 6-3-5 Method. The 
second meeting the treatment was conducted in 45 minutes and was used to 
conduct post-test in 45 minutes. In the cycle I, the implementation of Brainwriting 
6-3-5 method was effective and can improve students’ writing skills, especially in 
the report text.  It can be proven by the data instrument they were observation and 
test the result also indicate that in cycle 1, many students who cannot pass the 
KKM. In cycle II, there were two parts. The teacher gave pre-test in 90 minutes 
and 45 minutes for giving the first treatment. In the second meeting, the teacher 
gave second treatment in 45 minutes and the teacher gave a post-test was done in 
90 minutes. The implementation of Brainwring 6-3-5 method in the second 
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treatment was successful since the students used to use Brainwriting 6-3-5 
Method in learning English. While doing the Brainwriting 6-3-5 Method the 
students were interested. Then, the researcher analyzed the students’ writing 
skills, and students’ writing skills have improved from the cycle 1 until cycle 2. 
2. There was an improvement of writing skill by using Brainwriting 6-3-5 Method 
for eleventh grade students of SMK Muhammadiyah Salatiga. It could be seen 
from students’ scores of pre-test and post-test. Therefore, before the media was 
implemented, there was 40.00% (12 students) who did not pass the passing grade, 
and only 60.00% (18 students) who could reach the passing grade. Meanwhile, in 
the post-test result, there was 23.33% (7 students) who could not reach the 
passing grade on the post-test, and there was 76.67% (23 students) who could 
reach the passing grade. On the other hand, the result of the cycle II showed that 
there was 13.33% (4 students) who could not reach the passing grade, and only 
86.67% (26 students) who could reach the passing grade on the pre-test of cycle 
II. Meanwhile, in the post-test result, there was 10.00% (3 students) who could 
not reach the passing grade on the post-test, there was 90.00% (27 students) who 
could reach the passing grade on the post-test of cycle II. Therefore, it was shown 
in the mean of students’ score of pre-test cycle I is 76.30 and the mean of post-test 
in cycle I is 78.83. Meanwhile, the mean of pre-test in cycle II was 81.43 and the 
mean of post-test in cycle II was 85.57. It means that the implementation of 





Based on the research findings and discussion, the following suggestions are addressed to 
the teacher, the students, and the future researcher. 
1. For the teacher 
The teacher can use Brainwriting 6-3-5 Method context to improve the students’ 
ability in writing. Using Brainwriting 6-3-5 Method is an interesting method and it 
creates an enjoyable activity for students which deliver the student’s ideas alternately. 
Therefore, Brainwriting 6-3-5 Method which combined with report text is very easy to be 
applied because it can increase the students’ courage in writing skill.  
2. For the students 
The students can understand the report text more easily when they use another 
students’idea. It will help the students to solve their problems in writing and to improve 
their writing skills. The use of Brainwriting 6-3-5 Method can be more enjoyable for 
students in learning English. Thus, the students can increase their courage in writing. 
  
3. For the future researcher 
The researcher suggests the future researcher to conduct Classroom Action Research 
in using Brainwriting 6-3-5 Method to improve students’ writing skills. The future 
researcher can apply and examine the effectiveness of using Brainwriting 6-3-5 Method 
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Syllabus of SMK Muhammadiya Salatiga Curriculum 2013 Revised 
A. Kelas: XI 
 
Kompetensi Dasar Materi Pembelajaran Kegiatan Pembelajaran 
3.14.1 Mengidentifikasi  
fungsi sosial, 









3.14.2 Membedakan  
fungsi sosial, 


















struktur teks, dan 
unsur kebahasaan 




Teks lisan dan tulis 
tentang meminta dan 
memberi pendapat 
 
a. Fungsi sosial:                       
Untuk menanyakan dan 
menyatakan pendapat 
dalam menjaga hubungan 
interpersonal dengan orang 
lain 
 
b. Struktur text: 
    - Ungkapan Pembuka 
    - Ungkapan meminta &   
memberi pendapat 
- What is your opinion 
about…? 
- What do you think 
of….? 
- How do you feel about 
that? 
- I think … 
- In my opinion … 
- I believe that… 
- I feel that… 
- I consider that… 
- I totally agree with 
you. 
- I think so, too. 
- I don’t think so. 
- I disagree with that 
opinion. 
1. Mengamati  teks lisan dan 
tulis tentang meminta dan 
memberi pendapat; 
2. Menganalisis fungsi sosial, 
struktur teks dan unsur 
bahasa tentang  ungkapan 
meminta dan memberi 
pendapat yang terdapat 
dalam teks; 
3. Mengumpulkan data 
mengenai  fungsi sosial, 
struktur teks, dan unsur 
kebahasaan dari berbagai 
contoh tekstentang meminta 
dan memberi pendapat; 
4.  Mendiskusikan dan 
menganalisis fungsi sosial, 
struktur teks, dan unsur 
kebahasaan dari berbagai 
teks meminta dan memberi 
pendapat; 
5. Menerapkan struktur teks, 
dan unsur kebahasaan dari 
teks meminta dan memberi 
pendapat  ke dalam latihan 
lisan dan tertulis dengan 
tepat sesuai dengan konteks 
penggunaan; 
6. Menyusun teks lisan dan 
  
 
lisan dan tulis mengenai 
ungkapan meminta 
pendapat serta respon 
setuju dan  tidak setuju 
dengan memperhatikan 
fungsi sosial, struktur teks, 
dan unsur kebahasaan 




c. Unsur kebahasaan: 
- Kosa kata terkait 
konteks. 
- Grammar 
 Kalimat tanya 
 Kata sifat 
- Ejaan dan tanda baca 
yang jelas, rapi dan 
tepat 
Ucapan, tekanan kata&  
intonasi  ketika 
mempresentasikan secara 
lisan 
tulis tentang ungkapan 
meminta dan memberi 
pendapat dengan 
menggunakan struktur teks 
dan unsur bahasa yang tepat 
sesuai konteks penggunaan;  
Mengkomunikasikan teks 
meminta dan memberi 
pendapat  secara lisan dan 
tulis dengan menggunakan 
struktur teks dan unsur 
kebahasaan yang tepat 
sesuai konteks penggunaan 
3.15.1 Mengidentifikasi  
fungsi sosial, 
struktur teks dan 
unsur kebahasaan 
dalam teks pesan 
sederhana lewat 
telephone terkait 
tempat kerja sesuai 
dengan konteks 
penggunaannya. 
3.15.2 Membedakan  
fungsi sosial, 
struktur teks dan 
unsur kebahasaan 
dari berbagai 









Teks lisan dan tulis tentang 
pesan sederhana lewat 
telephone 
a. Fungsi sosial: 
    Untuk meminta dan 
memberi informasi dalam 




dengan orang lain 
 
b. Struktur Teks: 
- Could I leave a 
message, please? 
- Any message? 
 
c. Unsur kebahasaan: 
- Kosakata: yang terkait 
dengan topik 
- Tata Bahasa: 
 Modal auxiliary 
 Simple Present 
 Indirect spech 
 
- Mengamati  teks lisan 
dan tulis berupa pesan 
sederhana lewat 
telephone; 
- Menganalisis fungsi 
sosial, struktur teks dan 
unsur kebahasaanyang 
terdapat dalam teks 
pesan sederhana lewat 
telephone; 
- Mengumpulkan data 
mengenai  fungsi sosial, 
struktur teks, dan unsur 
kebahasaan dari berbagai 
contoh teks pesan 
sederhana lewat 
telephone; 
-  Mendiskusikan dan 
menganalisis fungsi 
sosial, struktur teks, dan 
unsur kebahasaan dari 
berbagai tekspesan 
sederhana lewat telefon; 
- Menerapkan struktur 
teks, dan unsur 




4.15.1 Menyusun teks 














terkait tempat kerja 
dengan 
menggunakan 
struktur teks dan 
unsur kebahasaan  




- Ejaan dan tanda baca 
yang jelas, rapi dan 
tepat 
 
- Ucapan, tekanan 




pesan sederhana lewat 
telefoneke dalam latihan 
lisan dan tertulis dengan 
tepat sesuai dengan 
konteks penggunaan; 
- Menyusun teks lisan dan 
tulis tentang pesan 
sederhana lewat telefone 
dengan menggunakan 
struktur teks dan unsur 
bahasa yang tepat sesuai 
konteks penggunaan;  
 
Mengkomunikasikan pesan 
sederhana lewat telephone  
secara lisan dan tulis dengan 
menggunakan struktur teks 
dan unsur kebahasaan yang 
tepat sesuai konteks 
penggunaan 
3.16.1 Mengidentifikasi  
fungsi sosial, 








3.16.2 Membedakan  
fungsi sosial, 
struktur teks dan 
unsur kebahasaan 




Teks lisan dan tulis 
berbentuk undangan resmi  
 
a. Fungsi sosial: 
Untuk mengundang 
seseorang ke suatu 
tempat atau untuk 





b. Struktur teks: 
- Ungkapan mengundang: 
 
1. Mengamati  teks lisan dan 
tulis tentang undangan resmi 
sederhana; 
2. Menganalisis fungsi sosial, 
struktur teks dan unsur 
kebahasaanyang terdapat 
dalam teks undangan resmi 
sederhana; 
3. Mengumpulkan data 
mengenai  fungsi sosial, 
struktur teks, dan unsur 
kebahasaan dari berbagai 








4.16.1 Menyusun teks 





struktur teks dan 
unsur kebahasaan 






n secara lisan dan 




struktur teks dan 
unsur kebahasaan 




 Would you like to 
come to...? 
 I would like to invite 
you to.... 
 Would you like to 
come to the 
exhibition? 
 Is it possible for  you 




 Yes, I’d love to. 
 That would be a 
great fun. 
 I’m afraid  I can’t, 
 How about some 
other time? 
Stuktur teks surat 
undangan sederhana: 
1. Invitee (pihak  yang 
diundang) 
2. Salutation (salam 
pembuka) 
3. Body of invitation ( Isi 
undangan) 
 Occasion (untuk acara 
apa) 
 Day & Date (Hari dan 
tanggal) 
 Time (Waktu 
undangan) 
 Place (tempat 
undangan ) 
4. Complimentary close 
(salam penutup) 
5. Signature (tanda tangan) 
6. Inviter: pihak yang 
mengundang 
4. Mendiskusikan dan 
menganalisis fungsi sosial, 
struktur teks, dan unsur 
kebahasaan dari berbagai 
teks undangan resmi 
sederhana; 
5. Menerapkan struktur teks, 
dan unsur kebahasaan dari 
teks undangan resmi 
sederhana ke dalam latihan 
lisan dan tulis dengan tepat 
sesuai dengan konteks 
penggunaan; 
6. Menyusun teks lisan dan 
tulis tentang teks undangan 
resmi sederhana dengan 
menggunakan struktur teks 
dan unsur bahasa yang tepat 
sesuai konteks penggunaan;  
Mengkomunikasikan teks 
undangan resmi sederhana  
secara lisan dan tulis dengan 
menggunakan struktur teks 





c. Unsur kebahasaan: 
- Kosa kata terkait topik 
- Tata bahasa: 
 Modal auxiliary 
verbs 
 Simple Present Tense 
 Simple Future Tense 
- Ejaan dan tanda baca 
yang jelas, rapi dan 
tepat 
- Ucapan, tekanan kata 
dan intonasi yang jelas 
dan tepat  ketika 
mempresentasikan 
secara lisan 
3.17.1 Mengidentifikasi  
fungsi sosial, 
struktur teks dan 
unsur kebahasaan 










3.17.2 Membedakan  
fungsi sosial, 
struktur teks dan 
unsur kebahasaan 





kegiatan diri sendiri 
dan orang 
Teks surat pribadi  
a. Fungsi Sosial: 
Menjalin hubungan 
interpersonal dengan 
orang lain dengan 
memberi kabar pribadi 
secara  tertulis 
 
b. Struktur Teks: 
Ungkapan dalam surat 
pribadi: 
 Dear.... 
 How are you? 
 How is everything? 
 I am writing to... 
 That’s all for now 
 I hope to hear from 
you soon. 
 Yours sincerely, 
1. Mengamati  teks surat 
pribadi; 
2.Menganalisis fungsi 
sosial, struktur teks dan 
unsur kebahasaan yang 
terdapat dalam   teks 
surat pribadi; 
1. Mengumpulkan data 
mengenai  fungsi sosial, 
struktur teks, dan unsur 
kebahasaan dari berbagai 
contoh tekssurat pribadi; 
2.  Mendiskusikan dan 
menganalisis fungsi sosial, 
struktur teks, dan unsur 
kebahasaan dari 
berbagaiteks surat pribadi; 
3. Menerapkan struktur teks, 
dan unsur kebahasaan dari 





















pribadi dengan memberi 
dan menerima informasi 
terkait kegiatan diri 
sendiri dan orang 
sekitarnyadengan 
menggunakan struktur 
teks dan unsur kebahasaan 
yang tepat sesuai dengan 
konteks penggunaan 




 Opening paragraph 
 Body/Content 
 Closing/conclusion 
 Complimentary close 
 Signature 
c. Unsur kebahasaan: 
- Kosa kata terkait topik 
- Gaya bahasa bebas 
namun sopan 
disesuaikan dengan 
pihak yang dituju 
- Tata Bahasa: 
 Simple Present 
Tense 
 Simple Past Tense 
 Simple Future tense 
- Ejaan dan tanda baca 
yang jelas, rapi dan 
tepat 
 
latihan dengan tepat sesuai 
dengan konteks penggunaan; 
Menyusun teks surat pribadi 
dengan menggunakan struktur 
teks dan unsur kebahasaan 
yang tepat sesuai konteks 
penggunaan; 
3.18.1 Mengidentifikasi  
fungsi sosial, 
struktur teks dan 
unsur kebahasaan 
dalam teks prosedur 
berupa manual dan 




3.18.2 Membedakan  
fungsi sosial, 
struktur teks dan 




Teks prosedur berupa 
manual dan tips 
 
a. Fungsi Sosial: 
Untuk menyelesaikan suatu 
pekerjaan/memakai/mengope
rasikan suatu alat/produk 
melalui serangkaian langkah 
secara lengkap dan urut 
 
b. Struktur teks: 
 
1. Mengamati  teks lisan dan 
tulis tentangprosedur berupa 
manual dan tips; 
2. Menganalisis fungsi sosial, 
struktur teks dan unsur 
kebahasaandalam  teks  
prosedur berupa manual dan 
tips; 
3. Mengumpulkan data 
mengenai  fungsi sosial, 
struktur teks, dan unsur 
kebahasaan dari berbagai 
  
 










4.18.1 Menyusun teks 
lisan dan tertulis 
mengenai teks 
prosedur berupa 
teks manual dan 
tips  dengan 
menggunakan 
struktur teks dan 
unsur bahasa yang 






an secara lisan dan 
tertulistentang teks 
prosedur berupa 
manual dan tips 
dengan 
menggunakan 
struktur teks dan 
unsur bahasa yang 










langkah secara berurut 
 
c. Unsur kebahasaan 
- Kosakata terkait topik 
- Uraian langkah dalam 
Present tense& dalam 
kalimat perintah 
(imperatives & action 
verbs) 
 Use warm iron 
 Do not bleach 
- Kata penghubung 
langkah/urutan  (first, 
second,next, 
then,until,while , 
finally, at last) 
- frase kata benda 




 Colored paper 
 Boiling water 
- Kata penunjuk 
ukuran 
 A glass of water 
 A sheet of 
paper 
 One half of the 
orange 
- Ejaan dan tulisan yang 
jelas dan tepat 
contoh teksprosedur berupa 
manual dan tips; 
4. Mendiskusikan dan 
menganalisis fungsi sosial, 
struktur teks, dan unsur 
kebahasaan dari berbagai 
teks prosedur berupa manual 
dan tips; 
5. Menerapkan struktur teks, 
dan unsur kebahasaan dari 
teks prosedur berupa manual 
dan tips ke dalam latihan 
lisan dan tertulis dengan 
tepat sesuai dengan konteks 
penggunaan; 
6. Menyusun teks lisan dan 
tulis prosedur berupa manual 
dan tips dengan 
menggunakan struktur teks 
dan unsur bahasa yang tepat 
sesuai konteks penggunaan;  
Mengkomunikasikan teks 
prosedur berupa manual dan 
tips secara lisan dan tulis 
dengan menggunakan struktur 
teks dan unsur bahasa yang 




- Ucapan, tekanan kata 
dan intonasi yang  jelas 
dan tepat saat 
mempresentasikan 
 
3.19.1 Mengidentifikasi  
fungsi sosial, 










teks ilmiah sesuai 
dengan konteks 
penggunaannya. 
3.19.2 Membedakan  
fungsi sosial, 
struktur teks dan 















4.19.1 Menyusun teks 
lisan dan tertulis 
meminta dan 
memberi informasi 
Teks lisan dan tulis tentang 




a. Fungsi Sosial 






b. Struktur Teks 
Passive voice pattern: 
Subject + to be + verb 3 
 Insectsare  considered 
dangerous animals. 
 The sodium 
hydroxide was 
dissolved in water. 
 A high intake of 
broccoli has been 
found to reduce the 
risk of prostate 
cancer. 
 
c. Unsur kebahasaan 
- Kosa kata terkait topik 
- Kata kerja akademis: 
Mengamati  teks lisan dan tulis 
tentang tindakan/kejadian 
tanpa perlu menyebutkan 
pelakunya; 
2. Menganalisis fungsi sosial, 
struktur teks dan unsur 




3. Mengumpulkan data 
mengenai  fungsi sosial, 
struktur teks, dan unsur 
kebahasaan dari beberapa 
teks tentangtindakan/ke 
jadian tanpa perlu 
menyebutkan pelakunya; 
4.  Mendiskusikan dan 
menganalisis fungsi sosial, 
struktur teks, dan unsur 
kebahasaan dari berbagai 
teks tentang tindakan/ke 
jadian tanpa perlu 
menyebutkan pelakunya; 
5. Menerapkan struktur teks, 
dan unsur kebahasaan dari 
teks tindakan/ke jadian tanpa 
perlu menyebutkan 
pelakunyake dalam latihan 
lisan dan tertulis dengan 























struktur teks dan 
unsur bahasa yang 




 It is assumed 
that... 
 It is predicted 
that.... 
 It was said 
that.... 
- Ejaan dan tanda baca 
yang jelas, rapi dan 
tepat 
- Ucapan, tekanan kata 
dan intonasi yang jelas 





6. Menyusun teks lisan dan 
tulis tentang ungkapan 
mengenai teks tindakan/ke 
jadian tanpa perlu 
menyebutkan 
pelakunyadengan 
menggunakan struktur teks 
dan unsur bahasa yang tepat 
sesuai konteks penggunaan;  
Mengkomunikasikan teks 
tentang tindakan/ke jadian 
tanpa perlu menyebutkan 
pelakunya  secara lisan dan 
tulis dengan menggunakan 
struktur teks dan unsur bahasa 
yang tepat sesuai konteks 
penggunaan 
3.20.1 Mengidentifikasi  
fungsi sosial, 










3.20.2 Membedakan  
fungsi sosial, 




Teks lisan dan tulis tentang 
pengandaian suatu 
keadaan/peristiwa  di 
waktu yang akan datang 
 
a. Fungsi Sosial 
Untuk menanyakan dan 
menyatakan tentang 
pengandaian suatu 
keadaan/kejadian di waktu 
yang akan datang 
 
b. Struktur Teks 
-If  clause (simple present) 
1. Mengamati  teks lisan dan 
tulis tentangpengandaian 
suatu keadaan/peristiwa  di 
waktu yang akan datang 
2. Menganalisis fungsi sosial, 
struktur teks dan unsur 
kebahasaandari  teks 
pengandaian suatu keadaan/ 
peristiwa  di waktu yang 
akan datang; 
3. Mengumpulkan data 
mengenai  fungsi sosial, 
struktur teks, dan unsur 











4.20.1 Menyusun teks 














di waktu yang akan 
datangdengan 
menggunakan 
struktur teks dan 
unsur bahasa yang 








 I won’t be able to 
work if I don’t have a 
quiet room. 
 If you see Donna, tell 
her to e-mail me. 
 If he goes by plane, it 
will take 8 hours. 
 
b.Unsur  kebahasaan: 
- Kosa kata terkait topik 
- Tata bahasa: 
 Simple Present 
Tense 
 Simple Future tense 
 
- Ejaan dan tanda baca yang 
jelas, rapi dan tepat 
 
- Ucapan, tekanan kata dan 






suatu keadaan/peristiwa  di 
waktu yang akan datang; 
4.  Mendiskusikan dan 
menganalisis fungsi sosial, 
struktur teks, dan unsur 
kebahasaan dari berbagai 
tekspengandaian suatu 
keadaan/peristiwa  di waktu 
yang akan datang; 
5. Menerapkan struktur teks, 
dan unsur kebahasaan 
daritekspengandaian suatu 
keadaan/ kejadian  di waktu 
yang akan datang  ke dalam 
latihan lisan dan tulis dengan 
tepat sesuai dengan konteks 
penggunaan; 
6. Menyusun teks lisan dan 
tulis tentang teks 
pengandaian jika terjadi 
suatu keadaan/ kejadian  di 
waktu yang akan datang 
dengan menggunakan 
struktur teks dan unsur 
bahasa yang tepat sesuai 
konteks penggunaan;  
Mengkomunikasikan teks 
pengandaian suatu keadaan/ 
peristiwa  di waktu yang akan 
datang  secara lisan dan tulis 
dengan menggunakan struktur 
teks dan unsur kebahasaan 
yang tepat sesuai konteks 
penggunaan 
3.21.1 Menerapkan fungsi 
sosial, struktur teks 
dan unsur 
Teks ilmiah faktual 
a. Fungsi sosial 
1. Mengamati  teks lisan dan 








3.21.2 Membedakan  
fungsi sosial, 
struktur teks dan 
unsur kebahasaan 














struktur teks dan 
unsur kebahasaan 






n secara lisan dan 




struktur teks dan 
unsur kebahasaan 





umum tentang orang, 
benda, binatang,  gejala 
dan peristiwa alam dan 
sosial berdasarkan hasil 
observasi dan analisis 
secara objektif dan 
ilmiah  
 
b. Struktur Teks 
1. Introducing the topic by 
mentioning the object to 
be observed 




description on names, 
parts, kinds and general 




c. Unsur Kebahasaan 
- Kosa kata ilmiah 
tentang 
benda/binatang/ gejala 
alam yang diamati 
- Tata bahasa: 
 Kalimat dalam 
Simple Present Tense  
 Kata kerja untuk 
menggambarkan 
laporan faktual:be, 
have, look, need, dll 





2. Menganalisis fungsi sosial, 
struktur teks dan unsur 
kebahasaan yang terdapat 
dalam teks ilmiah faktual; 
3. Mengumpulkan data 
mengenai  fungsi sosial, 
struktur teks, dan unsur 
kebahasaan dari berbagai 
contoh teks ilmiah faktual; 
4.  Mendiskusikan dan 
menganalisis fungsi sosial, 
struktur teks, dan unsur 
kebahasaan dari berbagai 
teksilmiah faktual; 
5. Menerapkan struktur teks, 
dan unsur kebahasaan dari 
teks ilmiah faktual ke dalam 
latihan lisan dan tertulis 
dengan tepat sesuai dengan 
konteks penggunaan; 
6. Menyusun teks lisan dan 
tulis tentang teks ilmiah 
faktual dengan 
menggunakan struktur teks 
dan unsur bahasa yang tepat 
sesuai konteks penggunaan;  
Mengkomunikasikan teks 
ilmiah faktual secara lisan dan 
tulis dengan menggunakan 
struktur teks dan unsur 


































- Ejaan dan tanda baca 
yang jelas, rapi dan 
tepat 
 Ucapan, tekanan kata dan 







Lesson Plan Cycle 1 
RENCANA PELAKSANAAN PEMBELAJARAN 
 
Nama Sekolah   : SMK MUHAMMADIYAH SALATIGA 
Mata Pelajaran  : Bahasa Inggris 
Kelas/ Semester  : XI TKR 3 / I 
Materi Pokok   : Report Text 
Alokasi Waktu  : 3 x 3 JP 
 
 
A. Kompetensi Inti  
KI 1  : Menghayati dan mengamalkan ajaran agama yang dianutnya. 
KI 2 : Menghayati dan mengamalkan perilaku jujur, disiplin, tanggung jawab, peduli (gotong 
royong, kerjasama, toleran, damai),  santun, responsif dan pro-aktif  dan menunjukkan 
sikap sebagai bagian dari solusi atas berbagai permasalahan dalam berinteraksi secara 
efektif dengan lingkungan sosial dan alam serta dalam menempatkan diri sebagai 
cerminan bangsa dalam pergaulan dunia. 
KI 3 : Memahami, menerapkan, menganalisis pengetahuan faktual, konseptual, prosedural 
berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya, dan 
humaniora dengan wawasan kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait 
penyebab fenomena dan kejadian, serta menerapkan pengetahuan prosedural pada bidang 
kajian yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan masalah. 
KI 4 : Mengolah, menalar,  dan menyaji  dalam ranah konkret dan ranah abstrak terkait dengan 
pengembangan dari yang dipelajarinya di sekolah secara mandiri, dan mampu  






B. Kompetensi Dasar  
  3.21 Menerapkan struktur teks dan unsur kebahasaan untuk melaksanakan fungsi sosial 
teks faktual report dengan menyatakan dan menanyakan tentang teks ilmiah faktual 
tentang orang, benda, gejala dan peristiwa alam dan sosial, sederhana, sesuai dengan 
konteks pembelajaran di pelajaran lain 
   4.21 Menyusun teks ilmiah faktual (factual report), tulis sederhana, tentang orang, binatang, 
benda, dan gejala dan peristiwa alam dan sosial, terkait mata pelajaran lain 
C. Indikator Pencapaian Kompetensi 
1. Mengidentifikasikan fungsi sosial, struktur teks, dan unsur kebahasaan teks  interaksi 
transaksional tulis yang melibatkan tindakan memberi dan meminta informasi terkait 
report text, sesuai dengan konteks penggunaannya. 
2. Membedakan fungsi sosial, struktur teks dan unsur kebahasaan dari berbagai teks ilmiah 
faktual sesuai dengan konteks penggunaannya. 
3. Menerapkan fungsi sosial, struktur teks, dan unsur kebahasaan teks interaksi 
transaksional tulis yang melibatkan tindakan memberi dan meminta informasi report text, 
sesuai dengan konteks penggunaannya. 
4. Menyusun teks tulis untuk ungkapan report text. 
 
D. Tujuan Pembelajaran 
Setelah mempelajari tentang report text, 
siswa : 
1. Dapat mengidentifikasi fungsi sosial/tujuan pada penggunaan report text. 
  
 
2. Dapat mengidentifikasi unsur kebahasaan pada report text. 
3. Dapat menerapkan fungsi sosial/tujuan pada penggunaan report text. 
4. Dapat menyusun teks tulis tentang report text. 
 
E. Materi Pembelajaran 
Terlampir  
F. Pendekatan, Model, Metode  
Pendekatan : Scientific Approach.  
Metode  : Diskusi,Brainwriting 6-3-5, Demonstrasi. 
G. Media, Alat/Bahan dan Sumber Belajar 
1. Media   : Printed Material 
2. Alat                           : Whiteboard, Board maker 
3. Sumber Belajar : -  Kamus Bahasa Inggris. 
- Buku “Bahasa Inggris” Kurikulum 2013 untuk   
SMA/MA/SMK/MAK Kelas XI Semester 1 oleh Kementerian 













H. Langkah-langkah Pembelajaran 
 Pertemuan 1-2 
 PERTEMUAN 1 PRE-TEST, TREATMENT (3 x 45 Menit) 





1. Guru mengucapkan salamdanmemimpindoa. 
2. Guru mengecekkehadiransiswa. 
3. Guru menginformasikan tujuan pembelajaran. 
4. Guru menyampaikan skenario pembelajaran. 
5. Guru memperkenalkan materi yang akan 
disampaikan. 
6. Guru meberikan pre-test sebelum melanjutkan ke 
materi yang akan disampaikan (pre-test). 
7. Guru meminta siswa mengumpulkan lembar test 















1. Guru memberikan arahan atau instruksi kepada 
siswa untuk   menyimak materi pemaparan report 
text pada lembar materi yang sudah disiapkan 
guru. 
 
2. Guru menjelaskan materi tentang report text 
mengenai  definisi dan contoh-contoh dari report 
text. 














pada lembar yang sudah disediakan. 
Menanya 
1. Dengan bimbingan dan arahan guru, siswa 
menanyakan dan mempertanyakan antara lain 
fungsi sosial, structure teks, dan unsur kebahasaan 
dari report text. 
2. Siswa menjawab pertanyaan guru tentang macam-
macam ekspresi contoh dari report text. 
Mengeksplorasi 
1. Guru mengarahkan dan memberi instruksi kepada 
siswa untuk membuat report text secara 
berkelompok. 
2. Siswa secara berkelompok membuat report text. 
Setiap kelompok terdiri atas 6 siswa. Masing-
masing siswa diberi waktu selama 5 menit untuk 
menuliskan 3 ide dari teks report. 
3. Siswa secara mandiri bergantian menulis ide-ide       
mereka, dilakukan secara bergantian dari siswa 1 
sampai siswa ke 6. 
4. Siswa tidak melakukan diskusi ketika menuliskan 
ide-ide selama proses pembuatan report text. 
Mengasosiasi 
1. Guru memotivasi siswa dengan diberikan arahan 
diluar dari materi tersebut, seperti guru 
memberikan motivasi untuk meningkatkan belajar. 
2. Siswa memperoleh balikan (feedback) dari guru 
dan teman tentang materi pembelajaran. 
 
Mengkomunikasikan  
1. Siswa secara berkelompok menyampaikan hasil 
















2. Masing-masing kelompok melaporkan pada 
kelompok lain tentang analisa dari report text yang 
sudah dikerjakan. 
3. Siswa secara mandiri mengerjakan post-test 
yang dibagikan oleh guru. 




1. Siswa dengan bimbingan guru, membuat 
kesimpulan  tentang pemaparan report text. 
2. Guru dan siswa melakukan refleksi tentang 
pembelajaran saat itu. 
3. Guru menyampaikan materi selanjutnya. 
4. Siswa dipersilahkan untuk mempelajari materi 
selanjutnya. 









 PERTEMUAN 2 POST TEST ( 2 x 45 Menit) 
I. Penilaian  
1. Teknik  : Tes Tulis 
2. Bentuk  : Essay 
3. Instrument : 
PRE-TEST ( 2 x 45 menit ) 
1.  Please arrange the sentences into paragraph “Report Text”! 
  
 
General Classification  : a. Jakarta is located on the northwest Java. The most 
popular food in Jakarta are Kerak Telor, Ketoprak, and 
Soto Betawi. 
  b. Jakarta is a capital city of Indonesia. 
   c. There are so many cultural in Jakarta. There are   
many old buildings there. 
 
Description : a. Globalization gives many impact. Negative impact 
and positive impact. 
   b. But now, Jakarta has influenced by Globalization. 
  c. But because the positive impact, there are many 
negative impact too. 
 d. There are many positive impact. 
 e. And then, the tourist will see Indonesian culture, 
old buildings, and many gives. 
 f. An example of positive impact is, there are a lot of 
tourist that goes vacation to Jakarta. 
 g. And if Jakarta is rainy, there are always flood. 
 h. But, from that positive impact, the negative impact 
is rivers in Indonesian especially Jakarta, the rivers 
are polluted by waste 
2. Choose one of the themes below and make a simple paragraph.  
    “Campus”, “Teacher”, “Cell Phones”, “Fast Food”, or “Hobby”. 
3. Please make a “Report Text”. Choose one of the themes below “Animal”, “Social”,  




POST-TEST ( 2 x 45 menit ) 
1. Please arrange the sentences into paragraph “Report Text”! 
General classification  : a. Streaming media is streaming video with sound. 
b. With streaming video or streaming media, a 
Web user does not have to wait to download a 
large file before seeing the video or hearing the 
sound. 
c. Instead, the media is sent as a continuous stream 
and is played as it arrives. 
d. The user needs a player, which is a special 
program that uncompresses and sends video data 
to the display and audio data to speakers. 
e. Streaming Video is a sequence of “moving 
images” that are sent in compressed from over the 
internet and displayed by the viewers as they 
arrive. 
f. A player can be either an ontegral part of a 
browser or download from the software maker’s 
web site. 
Description                             : a. In a live broadcast, the video signal is converted 
into a compressed digital signal and transmitted 
from a special Web server that is able to do 
multicast, sending the same file to multiple users 
at the same time. 
b.Streaming video is usually sent from 
prerecorded video files, but can be distributed as a 





2. Choose one of the themes below and make a simple paragraph.  
“Animal”, “Transportation”, “Hobby”. 

































30-27  EXCELLENT TO VERY GOOD: 
           knowledgeable – substantive – etc. 
26-22  GOOD TO AVERAGE: 
            some knowledge of subject – little substance – etc. 
21-17   FAIR TO POOR: 
            limited knowledge of subject – little substance – etc. 
16-13   VERY POOR: 




20-18  EXCELLENT TO VERY GOOD: 
            fluent expression – ideas clearly stated – etc. 
17-14  GOOD TO AVERAGE: 
            somewhat choopy – loosely organized but main ideas stand out -          
            etc. 
13-10  FAIR TO POOR: 
            Non fluent – ideas confused or disconnected – etc. 
9-7      VERY POOR: 




20-18  EXCELLENT TO VERY GOOD: 
           Sophisticated range – effective word/idiom choice and usage –  
etc. 
17-14  GOOD TO AVERAGE: 
  
 
            adequate range – occasional errors of word/idiom form, choice, 
usage but meaning not obscured. 
 
13-10  FAIR TO POOR: 
            limited range – frequent errors of word/idiom form, choice, 
usage- etc. 
9-7      VERY POOR: 




25-22  EXCELLENT TO VERY GOOD: 
            Effective complex construction – etc. 
21-18  GOOD TO AVERAGE: effective but simple constructions – etc. 
17-11  FAIR TO POOR: 
            major problem in simple/ complex constructions – etc. 
10-5    VERY POOR: 




5         EXCELLENT TO VERY GOOD: 
           demonstrates mastery of conventions – etc. 
4         GOOD TO AVERAGE: 
           occasional errors of spelling, punctuation – etc. 
3         FAIR TO POOR: 
           frequent errors spelling, punctuation – etc. 
2         VERY POOR: 
           no mastery of conventions – dominated by errors of spelling,   





















1. Definition of Report Text 
Report Text adalah teks yang bertujuan untuk memberikan informasi tentang suatu 
fakta ilmiah yang meliputi penjabaran objek, baik fisik maupun nonfisik dari fakta-
fakta ilmiah tentang objek tersebut.. Report text mendeskripsikan suatu bentuk, ciri 
atau sifatumum (general,benda, hewan,tumbuh-tumbuhan, manusia atau peristiwa). 
Meskipun Report text dan Descriptive text hampir sama, namun sebenarnya kedua 
teks ini berbeda. Report text mengarah ke teks faktual ilmiah dan lebih umum 
dibandingkan dengan Descriptive text sehingga tidak terdapat opini subjektif dari 
penulis. 
2. Perbedaan antara Report Text dan Descriptive Text 
 Cara membedakan report text dan descriptive text yang paling mudah adalah 
dengan melihat apakah sesuatu yang digambarkan tersebut umum atau khusus. 
Jika sesuatu tersebut adalah umum, maka jenis textnya adalah report. Tetapi jika 
khusus, maka jenis textnya adalah descriptive. Misal, pada penjelasan descriptive 
text tentang Candi Borobudur. Di dalamnya menjelaskan bagaimana bentuk Candi 
  
 
Borobudur, letaknya dan kapan dibuatnya. Jadi hanya fokus dan khusus 
menjelaskan satu objek yang bernama Candi Borobudur. Lain halnya jika 
menjelaskan tentang Candi. Maka penjelasan bentuk atau model candi pada 
umumnya seperti apa, kemudian candi merupakan tempat peribadatan agama apa 
dan seterusnya. Jadi penjelasan Candi secara umum, baik itu candi Borobudur, 
Prambanan, Mendut dan lain sebagainya, tidak khusus dan fokus. 
 Selain itu, biasanya report text biasanya menggambarkan sesuatu dengan sudut 
pandang ilmiah. Sehingga biasanya akan diikuti dengan penjelasan tentang hasil 
penelitian atau observasi terhadap objek yang sedang dibicarakan tersebut. 
3. Ciri-ciri Report Text 
 Berisi fakta-fakta ilmiah 
 Judul teks lebih umum 
 Menggunakan Simple Present Tense 
 Biasanya disertai gambar, data statistik berupa diagram atau peta untuk 
meyakinkan bahwa hasil penelitiannya dilakukan secara ilmiah. 
 
 
4. Social Function / Purpose 
Tujuannya adalah (1) untuk menyampaikan informasi hasil pengamatan dan analisa 
yang sistematis, (2) untuk menjelaskan informasi yang bersifat umumbaik itu alamiah 
ataupun buatan. Contoh : binatang mamalia, transportasi, negara bagian, tumbuh-




5. Generic Structure  
a. General classification adalah pernyataan umumyang menerangkan subjek   laporan, 
keterangan, dan klasifikasinya. 
Contoh :A mobile phone (also known as a wireless phone, or cellular telephone) is a 
very small portable radio telephone. 
b. Description adalah penjabaran dari informasi umum tersebut atau istilah lainnya 
penjabaran dari klarifikais yang diberikan secara ilmiah. Bagian ini memberikan 
gambaran fenomena atau situasi yang terjadi, baik bagian-bagiannya, sifat, kebiasaan, 
ataupun tingkah lakunya. Namun, dalam Report text bukan merupakan teks berita, 
tetapi teks faktual ilmiah. 
Contoh :The mobile phone can be used to communicate over long distances without 
wires. It works by communicating with a nearby base station (also called a "cell site") 
which connects it to the main phone network. As the mobile phone moves around, if 
the mobile phone gets too far away from the cell it is connected to, that cell sends a 
message to another cell to tell the new cell to take over the call. This is called a "hand 
off," and the call continues with the new cell the phone is connected to. The hand-off 
is done so well and carefully that the user will usually never even know that the call 
was transferred to another cell. 
6. Language Feature dari Report Text  
a.  Menggunakan Simple Present Tense 
b. Menggunakan kata kerja penghubung 
  
 
c. Menyatakan sifat benda secara umum 
 
7. Example of Report Text 
Cow 
Cattle include livestock from the Bovinae tribe children from the provide tribe. Cows 
that are are useful for plowing fields and have been castrated are called oxen. For the 
category of cows, meat and milk are usually used as human food. 
The scientific name of the cow is “Boss Taurus”. The gestation period in cattle is around 
274 days, where the average life span is 15 years. For types of bulls usually have a weight of 
1.100 kg and for 720 kg female cattle. 
  
Penjelasan : 
Paragraf pertama  : General classification. Menjelaskan tentang asal usul sapi dan kategori 
dari sapi. 
Paragraf kedua  : Description. Menjelaskan nama ilmiah sapi, kemudian masa hidup sapi 












Lesson Plan Cycle 2 
 
RENCANA PELAKSANAAN PEMBELAJARAN 
  
Nama Sekolah   : SMK MUHAMMADIYAH SALATIGA 
Mata Pelajaran  : Bahasa Inggris 
Kelas/ Semester  : XI TKR 3 / I 
Materi Pokok   : Report Text 
Alokasi Waktu  : 3 x 3 JP 
 
 
A. Kompetensi Inti  
KI 1  : Menghayati dan mengamalkan ajaran agama yang dianutnya. 
KI 2 : Menghayati dan mengamalkan perilaku jujur, disiplin, tanggung jawab, peduli (gotong 
royong, kerjasama, toleran, damai),  santun, responsif dan pro-aktif  dan menunjukkan 
sikap sebagai bagian dari solusi atas berbagai permasalahan dalam berinteraksi secara 
efektif dengan lingkungan sosial dan alam serta dalam menempatkan diri sebagai 
cerminan bangsa dalam pergaulan dunia. 
KI 3 : Memahami, menerapkan, menganalisis pengetahuan faktual, konseptual, prosedural 
berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya, dan 
humaniora dengan wawasan kemanusiaan, kebangsaan, kenegaraan, dan peradaban terkait 
penyebab fenomena dan kejadian, serta menerapkan pengetahuan prosedural pada bidang 
kajian yang spesifik sesuai dengan bakat dan minatnya untuk memecahkan masalah. 
KI 4 : Mengolah, menalar,  dan menyaji  dalam ranah konkret dan ranah abstrak terkait dengan 
pengembangan dari yang dipelajarinya di sekolah secara mandiri, dan mampu  





B. Kompetensi Dasar  
3.21 Menerapkan struktur teks dan unsur kebahasaan untuk melaksanakan fungsi sosial 
teks faktual report dengan menyatakan dan menanyakan tentang teks ilmiah faktual 
tentang orang, benda, gejala dan peristiwaalam dan sosial, sederhana, sesuai dengan 
konteks pembelajaran di pelajaran lain 
   4.21 Menyusun teks ilmiah faktual (factual report), tulis sederhana, tentang orang, binatang, 
benda, dan gejala dan peristiwa alam dan sosial, terkait mata pelajaran lain 
C. Indikator Pencapaian Kompetensi 
1. Mengidentifikasikan fungsi sosial, struktur teks, dan unsur kebahasaan teks  interaksi 
transaksional lisan dan tulis yang melibatkan tindakan memberi dan meminta informasi 
terkait report text, sesuai dengan konteks  penggunaannya. 
2. Membedakan fungsi sosial, struktur teks dan unsur kebahasaan dari berbagai teks ilmiah 
faktual sesuai dengan konteks penggunaannya. 
3. Menerapkan fungsi sosial, struktur teks, dan unsur kebahasaan teks interaksi 
transaksional tulis yang melibatkan tindakan memberi dan meminta informasi report text, 
sesuai dengan konteks penggunaannya. 
4. Menyusun teks tulis untuk ungkapan report text. 
 
D. Tujuan Pembelajaran 
Setelah mempelajari tentang report text, siswa : 
 
1. Dapat mengidentifikasi fungsi sosial/tujuan pada penggunaan report text. 
  
 
2. Dapat mengidentifikasi unsur kebahasaan pada report text. 
3. Dapat menerapkan fungsi sosial/tujuan pada penggunaan report text. 
4. Dapat menyusun teks tulis tentang report text. 
 
E. Materi Pembelajaran 
Terlampir  
F. Pendekatan, Model, Metode  
Pendekatan : Scientific Approach.  
Metode  : Diskusi,Brainwriting 6-3-5, Demonstrasi. 
G. Media, Alat/Bahan dan Sumber Belajar 
1. Media  : Printed Material 
2. Alat   : Whiteboard, Board maker 
3. Sumber Belajar : -  Kamus Bahasa Inggris. 
- Buku “Bahasa Inggris” Kurikulum 2013 untuk   
SMA/MA/SMK/MAK Kelas XI Semester 1 oleh Kementerian 




H. Langkah-langkah Pembelajaran 
 Pertemuan 3-4 
 PERTEMUAN 3 PRE-TEST, TREATMENT (3 x 45 Menit) 








1. Guru mengucapkan salamdanmemimpindoa. 
2. Guru mengecekkehadiransiswa. 
3. Guru menginformasikan tujuan pembelajaran. 
4. Guru menyampaikan skenario pembelajaran. 
5. Guru memperkenalkan materi yang akan 
disampaikan. 
6. Guru meberikan pre-test sebelum melanjutkan ke 
materi yang akan disampaikan (pre-test). 
7. Guru meminta siswa mengumpulkan lembar test 












1. Guru memberikan arahan atau instruksi kepada 
siswa untuk   menyimak materi pemaparan report 
text pada lembar materi yang sudah disiapkan 
guru. 
2. Guru menjelaskan materi tentang report text 
mengenai definisi dan contoh-contoh dari report 
text. 
3. Guru memberikan contoh lain dari report text 
pada lembar yang sudah disediakan. 
Menanya 
1. Dengan bimbingan dan arahan guru, siswa 
menanyakan dan mempertanyakan antara lain 
fungsi sosial, structure teks, dan unsur kebahasaan 
dari report text. 
2. Siswa menjawab pertanyaan guru tentang macam-















1. Guru mengarahkan dan memberi instruksi kepada 
siswa untuk membuat report text secara 
berkelompok. 
2. Siswa secara berkelompok membuat report text. 
Setiap kelompok terdiri atas 6 siswa. Masing-
masing siswa diberi waktu selama 5 menit untuk 
menuliskan 3 ide dari teks report. 
3. Siswa secara mandiri bergantian menulis ide-ide     
mereka, dilakukan secara bergantian dari siswa 1 
sampai siswa ke 6. 
4. Siswa tidak melakukan diskusi ketika menuliskan 
ide-ide selama proses pembuatan report text. 
Mengasosiasi 
1. Guru memotivasi siswa dengan diberikan arahan 
diluar dari materi tersebut, seperti guru 
memberikan motivasi untuk meningkatkan belajar. 
2. Siswa memperoleh balikan (feedback) dari guru 
dan teman tentang materi pembelajaran. 
 
Mengkomunikasikan  
1. Siswa secara berkelompok menyampaikan hasil 
analisa dari report text dalam kelompoknya.   
2. Masing-masing kelompok melaporkan pada 
kelompok lain tentang analisa dari report text yang 
sudah dikerjakan. 
3. Siswa secara mandiri mengerjakan post-test 
yang dibagikan oleh guru. 










kesimpulan tentang pemaparan report text. 
2. Guru dan siswa melakukan refleksi tentang 
pembelajaran saat itu. 
3. Guru menyampaikan materi selanjutnya. 
4. Siswa dipersilahkan untuk mempelajari materi 
selanjutnya. 





 PERTEMUAN 4 POST TEST ( 2 x 45 Menit) 
I. Penilaian  
1. Teknik  : Tes Tulis 
2. Bentuk  : Essay 
3. Instrument  : 
PRE-TEST (2 x 45 menit) 
1. Please arrange the sentences into paragraph “Report Text”! 
Genereal Classification   : a. Though often located in rural areas, the term urban  
village is also applied to certain urban neighbourhoods. 
 b. A village is a clustered human settlement or 
community, larger than a hamlet but smaller than a town, 
with a population ranging from a few hundred to a few 
thousand. 
 c. Villages are normally permanent, with fixed dwellings 
of a village are fairly close to one another, not scattered 
broadly over the landscape, as a dispersed settlement. 
Description                   :  a. Homes were situated together for sociability and   
defence, land surrounding the living quarters was farmed. 
  
 
b. Altough many patterns of village life have existed, the 
typically village was small, consisting of perhaps 5 to 30 
families. 
c. Though often located in rural areas, the term urban 
village is also applied to certain urban neighbourhoods. 
d. A village is a clustered human settlement or 
community, larger than a hamlet but smaller than a town, 
with a population ranging from a few hundred to a few 
thousand. 
2.  Please make a simple paragraph with the topic “Thing”. 
3. Please make a Report Text with the topic “Thing”. 
  
POST-TEST (2 x 45 menit) 
1. Please arrange the sentences into paragraph “Report Text”! 
                 General Classification  : a. Basically, netbooks with laptops are different. But because 
as time goes by, they both have almost same shape. 
b. Laptops are widely used in several places such as in the 
fields of education, workplaces, and for personal 
multimedia facilities. 
c. Then in 2014, laptops with netbooks were almost no 
different each other. 
d. Laptop is a private portable computer that has an open lid 
that resembles a shell. For small laptops, it is usually 
called netbook. 
Description           : a. This component consists of a keyboard, display screen, 
pointing device (trackpad or touchpad), and speakers. 
  
 
b. In the era 2016 many laptops had built in microphones 
intregated with the webcam. 
c. This type of computer can be charged to charge the battery 
using an AC adapter connected to the mians electricity. 
d. A laptop is a combination of several output and input 
components so that it creates a desktop display on a 
computer. 
e. For example memory capacity and processor speed with 
variations in models, types and brands.  
f. Laptops have several; types and types based on hardware 
specifications.  
2. Please make a simple paragraph with the topic “Place”. 


























30-27  EXCELLENT TO VERY GOOD: 
           knowledgeable – substantive – etc. 
26-22  GOOD TO AVERAGE: 
            some knowledge of subject – little substance – etc. 
21-17   FAIR TO POOR: 
            limited knowledge of subject – little substance – etc. 
16-13   VERY POOR: 




20-18  EXCELLENT TO VERY GOOD: 
            fluent expression – ideas clearly stated – etc. 
17-14  GOOD TO AVERAGE: 
            somewhat choopy – loosely organized but main ideas stand out -          
            etc. 
13-10  FAIR TO POOR: 
            Non fluent – ideas confused or disconnected – etc. 
9-7      VERY POOR: 




20-18  EXCELLENT TO VERY GOOD: 
           Sophisticated range – effective word/idiom choice and usage –  
etc. 
17-14  GOOD TO AVERAGE: 
  
 
            adequate range – occasional errors of word/idiom form, choice, 
usage but meaning not obscured. 
 
13-10  FAIR TO POOR: 
            limited range – frequent errors of word/idiom form, choice, 
usage- etc. 
9-7      VERY POOR: 




25-22  EXCELLENT TO VERY GOOD: 
            Effective complex construction – etc. 
21-18  GOOD TO AVERAGE: effective but simple constructions – etc. 
17-11  FAIR TO POOR: 
            major problem in simple/ complex constructions – etc. 
10-5    VERY POOR: 




5         EXCELLENT TO VERY GOOD: 
           demonstrates mastery of conventions – etc. 
4         GOOD TO AVERAGE: 
           occasional errors of spelling, punctuation – etc. 
3         FAIR TO POOR: 
           frequent errors spelling, punctuation – etc. 
2         VERY POOR: 
           no mastery of conventions – dominated by errors of spelling,    
 






















1. Definition of Report Text 
Report Text adalah teks yang bertujuan untuk memberikan informasi tentang suatu 
fakta ilmiah yang meliputi penjabaran objek, baik fisik maupun nonfisik dari fakta-
fakta ilmiah tentang objek tersebut.. Report text mendeskripsikan suatu bentuk, ciri 
atau sifatumum (general,benda, hewan,tumbuh-tumbuhan, manusia atau peristiwa). 
Meskipun Report text dan Descriptive text hampir sama, namun sebenarnya kedua 
teks ini berbeda. Report text mengarah ke teks faktual ilmiah dan lebih umum 
dibandingkan dengan Descriptive text sehingga tidak terdapat opini subjektif dari 
penulis. 
2. Perbedaan antara Report Text dan Descriptive Text 
 Cara membedakan report text dan descriptive text yang paling mudah adalah 
dengan melihat apakah sesuatu yang digambarkan tersebut umum atau khusus. 
Jika sesuatu tersebut adalah umum, maka jenis textnya adalah report. Tetapi jika 
  
 
khusus, maka jenis textnya adalah descriptive. Misal, pada penjelasan descriptive 
text tentang Candi Borobudur. Di dalamnya menjelaskan bagaimana bentuk Candi 
Borobudur, letaknya dan kapan dibuatnya. Jadi hanya fokus dan khusus 
menjelaskan satu objek yang bernama Candi Borobudur. Lain halnya jika 
menjelaskan tentang Candi. Maka penjelasan bentuk atau model candi pada 
umumnya seperti apa, kemudian candi merupakan tempat peribadatan agama apa 
dan seterusnya. Jadi penjelasan Candi secara umum, baik itu candi Borobudur, 
Prambanan, Mendut dan lain sebagainya, tidak khusus dan fokus. 
 Selain itu, biasanya report text biasanya menggambarkan sesuatu dengan sudut 
pandang ilmiah. Sehingga biasanya akan diikuti dengan penjelasan tentang hasil 
penelitian atau observasi terhadap objek yang sedang dibicarakan tersebut. 
3. Ciri-ciri Report Text 
 Berisi fakta-fakta ilmiah 
 Judul teks lebih umum 
 Menggunakan Simple Present Tense 
 Biasanya disertai gambar, data statistik berupa diagram atau peta untuk 
meyakinkan bahwa hasil penelitiannya dilakukan secara ilmiah. 
4. Social Function / Purpose 
Tujuannya adalah (1) untuk menyampaikan informasi hasil pengamatan dan analisa 
yang sistematis, (2) untuk menjelaskan informasi yang bersifat umumbaik itu alamiah 
ataupun buatan. Contoh : binatang mamalia, transportasi, negara bagian, tumbuh-
tumbuhan, dan budaya. 
5. Generic Structure  
  
 
c. General classification adalah pernyataan umumyang menerangkan subjek   laporan, 
keterangan, dan klasifikasinya. 
Contoh :A mobile phone (also known as a wireless phone, or cellular telephone) is a 
very small portable radio telephone. 
d. Description adalah penjabaran dari informasi umum tersebut atau istilah lainnya 
penjabaran dari klarifikais yang diberikan secara ilmiah. Bagian ini memberikan 
gambaran fenomena atau situasi yang terjadi, baik bagian-bagiannya, sifat, kebiasaan, 
ataupun tingkah lakunya. Namun, dalam Report text bukan merupakan teks berita, 
tetapi teks faktual ilmiah. 
Contoh :The mobile phone can be used to communicate over long distances without 
wires. It works by communicating with a nearby base station (also called a "cell site") 
which connects it to the main phone network. As the mobile phone moves around, if 
the mobile phone gets too far away from the cell it is connected to, that cell sends a 
message to another cell to tell the new cell to take over the call. This is called a "hand 
off," and the call continues with the new cell the phone is connected to. The hand-off 
is done so well and carefully that the user will usually never even know that the call 
was transferred to another cell. 
6. Language Feature dari Report Text  
d.  Menggunakan Simple Present Tense 
e. Menggunakan kata kerja penghubung 





7. Example of Report Text 
Komodo Dragons 
Komodo dragons have thrived in the harsh climate of Indonesia’s Lesser Sunda Islands 
for millions of years, although amazingly, their existence was unknown to humans until 
about 100 years ago. 
Reaching 10 feet (3 meters) in length and more than 300 pounds (136 kilograms), 
Komodo dragons are the heaviest lizards on Earth. They have long, flat heads with rounded 
snouts, scaly skin, bowed legs, and huge, muscular tails. As the dominant predators on the 
handful of islands they inhabit, they will eat almost anything, including carrion, deer, pigs, 
smaller dragons, and even large water buffalo and humans. When hunting, Komodo dragons 
rely on camouflage and patience, lying in wait for passing prey. When a victim ambles by, 
the dragon springs, using its powerful legs, sharp claws and serrated, shark-like teeth to 
eviscerate its prey. 
Animals that escape the jaws of a Komodo will only feel lucky briefly. Dragon saliva 
teems with over 50 strains of bacteria, and within 24 hours, the stricken creature usually dies 
of blood poisoning. Dragons calmly follow an escapee for miles as the bacteria takes effect, 
using their keen sense of smell to hone in on the corpse. A dragon can eat a whopping 80 
percent of its body weight in a single feeding. There is a stable population of 
about 3,000 to 5,000 Komodo dragons on the islands of Komodo, Gila Motang, Rinca, and 
Flores. However, a dearth of egg-laying females, poaching, human encroachment, and 





1. Paragraf pertama : General Classification. Berisi pengenalan objek bahwa Komodo adalah 
binatang yang telah ada sejak berjuta-juta tahun yang lalu. 
2. Pada paragraf kedua dan ketiga : Description. Berisi tentang bentuk fisik Komodo meliputi 
panjang, berat, maupun ciri fisiknya dan kebiasaannya mencari makan serta statistik populasi 




























Informant : Risda Mila Santi, S.Pd. 
Date and place : Teachers’ room, April 12 th 2019 
Questions 
1. Kesulitan-kesulitan apa saja yang anda alami selama mengajar bahasa Inggris dikelas 
yang anda ampu selama ini? Jelaskan! 
(What are the difficulties that you are faced during teaching English in classrooms that 
you teach?) 
2. Bagaimana cara anda mengatasi kesulitan-kesulitan itu? 
(What are your steps to cope those difficulties?) 
3. Dari 4 skill dalam bahasa Inggris, menurut anda skil mana yang seringkali menjadi 
kesulitan bagi siswa dalam belajar bahasa Inggris? Mengapa? 
(In four English skills, which one of those skills is often become the difficulties for your 
students in learning English? Why?) 
4. Writing menjadi hal yang terpenting bagi siswa untuk kuasai, karena writing merupakan 
productive skill yang mana minimal siswa bisa menulis menggunakan Bahasa Inggris 
dengan baik. Tapi berdasarkan fakta dikelas, apakah siswa sudah menguasai writing 
skill? Tolong gambarkan dengan jelas mengenai kemampuan writing siswa anda! 
(Writing is one important skill for student to master, becausewriting  is productive skill, 
minimally students be able to write English well, but based on the reality/fact, does you 
student master writing skill? Please describe about your student’s writing skill!) 
5. Apa yang menjadi penyebab/hambatan dari kemampuan menulis siswa anda belum 
meningkat? Jelaskan! 
(What obstacles that make your student’s writing skill have not improved yet?) 
6. Media dan model pembelajaran seperti apa, atau cara yang biasa anda terapkan agar 
untuk meningkatkan kemampuan menulis siswa? 
  
 
(What Media and learning model or what steps that you use to apply for improving 
student’s writing skill?) 
 
ANSWER 
1. Kesulitan yang dihadapi selama mengajar bahasa Inggris antara lain, anak-anaknya sudah 
gak suka bahasa Inggris duluan, tidak tertarik, mereka bilang susah lah, ini lah itulah, jadi 
susah untuk mengubah anggapan anak-anak kalau bahasa Inggris itu mudah. Kesulitan 
yang lain yaa itu, siswa nya susah menguasai grammar, padahal hanya grammar yang 
mudah seperti simple present, simple past, continuous mereka belum paham bagaimana 
caranya menggunakan kata kerja, kata sifat, pola nya mereka belum paham, jadi saya 
terpaksa harus mengulanginya lagi. Terus, anak-anaknya juga kurang vocabulary. Mereka 
juga kurang banyak mempraktekkan vocab mudah. Kesulitan yang lain, ya masalah siswa 
nya sendiri, kadang sudah berbagai cara, media, metode, strategi tapi minat dari siswa 
untuk belajar bahasa Inggris memang sangat kurang. Disamping itu siswa lebih tertarik 
untuk menggunakan smartphone nya daripada mempelajari Bahasa Inggris. 
2. Biasanya saya pakai video, kalau pakai video, siswa nya tertarik, dan mau 
memperhatikan. Dan saya juga memperbolehkan siswa untuk membuka kamus di gadget 
mereka. 
3. Kalau menurut saya, yang paling susah itu writing. Karena siswa kurang menguasai 
grammar dan vocabulary secara baik. Cara penulisan mereka masih acak-acakan dan 
semaunya sendiri. Terkadang perlu diberi pancingan agar mereka mau menulis. Sudah 
saya permudah dengan membuka kamus di gadget, tapi mereka sering menyepelekan 
perintah yang saya berikan. Siswa juga kurang tertarik dan minat mereka sangat rendah, 
apalagi untuk menulis mereka sangat perlu dorongan dan motivasi yang baik. 
4. Seperti yang sudah saya jelaskan tadi, kemampuan menulis anak-anak masih kurang baik. 
Minat belajar mereka terhadap bahasa Inggris yang sangat rendah menyebabkan mereka 
kesulitan untuk merangkai kalimat menjadi paragraph yang padu. Hanya 2-3 siswa saja 
yang mampu menulis paragraph dengan baik. Itupun mereka perlu diberi clue terhadap 
penulisan paragraph agar mereka menjadi lebih percaya diri ketika menulis paragraph 
yang padu dan baik. 
  
 
5. Untuk penyebabnya, anak-anak kurang praktek menulis, tidak pernah menggunakan 
kosakata sederhana sehari-hari mereka untuk menulis. Jadi tidak pernah diterapkan 
kosakata yang sudah mereka hafal. Yang paling dasar, anak-anak kadang malu dan tidak 
percaya diri, jadi kalau menulis gitu harus berdua sama teman sebangku. Vocabnya juga 
sedikit. Pengetahuan tentang grammar nya juga masih kurang. Kurang lebih nyaseperti  
itu. 
6. Kalau media saya pakai nya video biasanya mereka seneng dan tertarik. Pakai internet 
juga, mereka juga saya suruh untuk browsing, kalau diperbolehkan memakai HP anak-
anak lebih senang. Kadang saya juga menerapkan peer to peer yang dengan teman 
























Students’ Score in Pre-test of cycle I 
Date: Friday,  August 23th 2019 
Time: 07.45-09.15 a.m. 
Place: XI TKR 3 
No.  Students’ 
Name 
Cont. Organ. Voc. Gram. Mech. Score 
1. MI 25 15 15 20 4 79 
2. MDS 24 15 16 19 4 78 
3. MNR 26 17 14 19 3 79 
4. MY 23 14 15 17 4 73 
5. NAN 20 18 17 20 2 77 
6. NA 23 18 17 15 5 78 
7. PSW 24 16 14 20 5 79 
8. PAP 22 15 15 18 4 74 
9. RN 23 17 15 20 4 79 
10. RS 24 17 17 18 2 78 
11. RYA 25 16 14 20 4 79 
12. RR 20 12 14 15 4 65 
13. RP 21 16 14 19 5 75 
14. RA 25 15 15 20 4 79 
15. RI 22 14 14 15 5 70 
16. RIL 25 17 16 17 2 77 
17. RF 24 18 17 15 4 78 
18. SA 20 15 15 21 2 73 
  
 
19. ST 24 17 16 18 3 78 
20. SVA 19 16 16 17 4 72 
21. S 23 17 19 15 4 78 
22. TW 18 15 16 18 3 70 
23. UNA 24 15 16 20 4 79 
24. WS 19 16 18 19 3 75 
25. WI 23 15 15 22 4 79 
26. YR 24 17 16 18 4 79 
27. ZM 24 15 16 20 3 78 
28. ZHA 23 18 18 18 2 79 
29. ZP 19 16 14 22 2 73 



















Students’ Score in Post-Test of Cycle I 
Date: Saturday, August 24th 2019  
Time: 09.15-10.00 a.m. 
Place: XI TKR 3 
 
No.  Students’ 
Name 
Cont. Organ. Voc. Gram. Mech. Score 
1. MI 23 14 15 17 4 73 
2. MDS 23 16 16 19 5 79 
3. MNR 25 16 16 19 4 80 
4. MY 26 18 18 18 3 83 
5. NAN 20 18 19 20 2 79 
6. NA 25 19 19 18 5 86 
7. PSW 24 16 14 18 3 75 
8. PAP 23 15 15 18 4 75 
9. RN 25 19 17 18 3 82 
10. RS 23 18 16 18 3 78 
11. RYA 26 18 19 19 4 86 
12. RR 22 17 17 18 5 79 
13. RP 23 18 19 19 4 83 
14. RA 24 16 14 18 3 75 
15. RI 22 19 19 18 3 81 
16. RIL 25 19 17 17 2 80 
17. RF 23 17 16 15 4 75 
  
 
18. SA 23 18 17 19 2 79 
19. ST 24 17 16 18 3 78 
20. SVA 22 19 17 18 4 80 
21. S 20 18 17 20 3 78 
22. TW 17 14 13 15 2 61 
23. UNA 26 18 18 20 4 86 
24. WS 17 16 17 17 2 69 
25. WI 23 16 16 20 5 80 
26. YR 21 18 19 19 5 82 
27. ZM 22 17 19 20 3 81 
28. ZHA 23 18 18 18 2 81 
29. ZP 22 17 15 20 5 79 



















Students’ Score in Pre-Test of Cycle II 
Date: Sunday, August 26th 2019  
Time: 07.45-09.15 a.m. 
Place: XI TKR 3 
 
No.  Students’ 
Name 
Cont. Organ. Voc. Gram. Mech. Score 
1. MI 22 17 17 23 4 78 
2. MDS 24 16 18 20 3 81 
3. MNR 23 17 18 22 2 82 
4. MY 22 15 15 22 3 77 
5. NAN 20 18 17 20 3 78 
6. NA 20 18 15 18 4 75 
7. PSW 22 19 16 19 3 82 
8. PAP 21 16 16 21 3 77 
9. RN 24 18 17 20 4 83 
10. RS 20 18 18 20 4 80 
11. RYA 24 19 20 23 2 88 
12. RR 21 19 18 18 3 79 
13. RP 25 16 18 20 5 84 
14. RA 24 17 19 20 2 82 
15. RI 23 19 18 19 4 83 
16. RIL 19 17 17 15 2 70 
  
 
17. RF 22 18 17 22 2 81 
18. SA 22 18 17 22 2 80 
19. ST 23 18 18 21 3 83 
20. SVA 23 18 17 20 3 81 
21. S 22 19 18 19 2 81 
22. TW 23 18 20 19 2 82 
23. UNA 24 19 20 20 4 87 
24. WS 24 17 19 20 3 83 
25. WI 23 20 18 20 4 85 
26. YR 24 17 19 19 5 84 
27. ZM 25 18 20 19 3 85 
28. ZHA 23 18 20 18 5 84 
29. ZP 24 20 19 19 3 85 



















Students’ Score in Post-Test of Cycle II 
Date: Tuesday, August 27th 2019 
Time: 07.00-08.30 a.m. 
Place: XI TKR 3 
No.  Students’ 
Name 
Cont. Organ. Voc. Gram. Mech. Score 
1. MI 23 17 18 20 2 80 
2. MDS 25 19 19 23 2 85 
3. MNR 21 19 19 21 4 86 
4. MY 24 18 20 24 3 89 
5. NAN 21 19 19 21 4 85 
6. NA 20 17 18 20 5 80 
7. PSW 24 19 19 21 4 87 
8. PAP 24 20 17 20 4 78 
9. RN 25 20 20 21 4 90 
10. RS 20 19 19 17 3 78 
11. RYA 26 20 20 24 5 95 
12. RR 23 17 18 15 2 75 
13. RP 25 20 20 22 4 91 
14. RA 24 20 17 20 4 85 
15. RI 23 20 20 20 5 88 
16. RIL 20 16 17 17 4 74 
  
 
17. RF 21 19 20 22 4 86 
18. SA 23 17 18 19 4 77 
19. ST 22 20 18 20 5 85 
20. SVA 24 20 19 19 3 85 
21. S 23 20 18 22 4 87 
22. TW 25 20 19 22 2 88 
23. UNA 25 20 20 25 5 95 
24. WS 20 20 20 22 4 86 
25. WI 24 20 20 21 3 88 
26. YR 25 20 20 20 4 89 
27. ZM 26 19 20 21 5 91 
28. ZHA 27 19 20 22 4 92 
29. ZP 23 20 20 20 5 87 
















Field Note 1 
 
Day/Date : Friday, August 23th 2019 
Time  : 07.45-10.00 a.m. 
Place  : XI TKR 3 
 
 The teacher and the researcher entered the class. 
 The teacher informed the students that a few days later the class would be observed by the 
researcher. 
 The teacher started the lesson by greeted and asked about their condition. 
 The teacher mentions the purpose of coming in the class; then the researcher introduced 
herself to the students.  
 The teacher checked the students’ attendance list. After checked the attendance list, the 
teacher told that they would have a pre-test.  
 The teacher asked the students to do by themselves, and also do not allowed the students to 
open dictionary. 
 Most of the students try to write their own ideas. Some students got problems, they still 
confused and looked bored. 
 In doing the pre-test, the teacher called the students’ name one by one and the researchers’ 
partner photos their activities. 
 After doing pre-test the teacher gave a handout to the students. 
 After that, the teacher asked students some questions. 




 The time was up, for the next meeting the teacher said that they still discuss about “Cow” text. 
After that the teacher closed the meeting 



















Field Note 2 
 
Day/Date : Saturday, August 24th 2019 
Time  : 08.30-11.00 a.m. 
Place  : XI TKR 3 
 
 The teacher and the researcher entered the class. The teacher entered the class and greeted the 
students. 
 The teacher asked the students’ condition and checked the students’ attendance list.  
The next activity in the class, the teacher used Brainwriting 6-3-5 method in teaching 
learning process. 
  Afterwards, the teacher gave the handout for students.  
 One of students offering a help .The teacher made sure that all the students have got the 
handout.  
 Then, the teacher prepared the LKS and textbook. The teacher asked the students to open 
their LKS on page 25.  
 The teacher asked the students to read the text of “Cow”. The teacher gave 5 minutes to the 
students to read the text. 
 The teacher asked some questions to the students, The teacher asked the students to make 
some groups discussion consist of  6 students in order to all the students were able to write 
down the ideas, each students write down their ideas consist of 3 lines and have 5 minutes to 
do that. In the writing process, each students are keep silent to write down their ideas started 
from student 1 until student 6. The next steps, the teacher asked the students to read the 
instruction on Task first to do the exercise related to make a report text. The students did the 
  
 
instructions. The teacher gave 30 minutes for doing the exercise. After finished, the teacher 
asked the students to collect the assignment. 
 The teacher gave 10 minutes to analyze the result of each groups, and asked some students to 
deliver their information in front of the class. While analyze the text, the teacher walked 
around the class. 
 First, the teacher asked “Tegar” to deliver his groups information in front of the class. The 
students did not pay attention to their friends. They ignored their friends while delivering 
their ideas. Second, the teacher asked “Yasin” to deliver his group information in front of the 
class. In the second performance, the teacher asked the students to pay attention to their 
friends.  
 After analyzing and delivering the group ideas, the teacher asked to the students that they 
would have a post-test. 
 Then, the teacher gave a post-test for the students in 90 minutes.  
 While the students were doing the post-test, the teacher walked around to check the students.  
 The teacher allowed the students to open dictionary. In doing the post-test, some of students 
still asked about direction in doing the post-test. They did not read the instruction the first 
page of the post-test sheet. 
  The, the teacher called the students’ name one by one. After having post-test, and their 
writing ideas have been being photos, then the teacher closed the class. 
 The teacher ordered the students to read the “Komodo Dragons” text for next meeting. 
 The teacher closed the class 






Field Note 3 
 
Day/Date : Monday, August 26th 2019 
Time  : 07.45-10.00a.m. 
Place  : XI TKR 3 
 
 The teacher and the researcher entered the class. 
 The teacher informed the students that a few days later the class would be observed by the 
researcher. 
 The teacher started the lesson by greeted and asked about their condition. 
 The teacher mentions the purpose of coming in the class; then the researcher introduced 
herself to the students. 
 The teacher checked the students’ attendance list. After checked the attendance list, the 
teacher told that they would have a pre-test.  
 The teacher asked the students to do by themselves, and also allowed the students to open 
dictionary. 
 When the students were doing the pre-test, the teacher walked around the class to checked the 
students while doing the test.  
 Most of the students opened the dictionary to get the answers. 
 In doing the pre-test, the teacher called the students’ name one by one and the researchers’ 
partner photos their assignment. 
 After doing pre-test the teacher gave a handout to the students.    
  
 
 The teacher asked the students’ condition and checked the students’ attendance list. The next 
activity in the class, the teacher used Brainwriting 6-3-5 Method as media in teaching 
learning process.  
 Afterwards, the teacher gave the handout for students. One of students offering a help. 
  The teacher made sure that all the students have got the handout.  
 Then, the teacher prepared the LKS and textbook.. The teacher asked the students to read the 
text of “Komodo Dragons”.  
 The teacher asked a question to the students. 
 The teacher asked the students to make some groups discussion consist of  6 students in order 
to all the students were able to write down the ideas, each students write down their ideas 
consist of 3 lines and have 5 minutes to do that. In the writing process, each students are keep 
silent to write down their ideas started from student 1 until student 6. The next steps, the 
teacher asked the students to read the instruction on Task first to do the exercise related to 
make a report text.  
 The students did the instructions. The teacher gave 30 minutes for doing the exercise.  
 After finished, the teacher asked the students to collect the assignment. 
 The teacher closed the meeting. 








Field Note 4 
 
Day/Date : Tuesday, August27th 2019 
Time  : 07.00-10.00 a.m. 
Place  : XI TKR 3 
  
 
 The teacher and the researcher entered the class. 
 The teacher informed the students that a few days later the class would be observed by the 
researcher. 
 The teacher started the lesson by greeted and asked about their condition. 
 The teacher mentions the purpose of coming in the class; then the researcher introduced 
herself to the students.  
 The teacher checked the students’ attendance list. After checked the students’ attendance list, 
the teacher asked for the students to perform the students’ group activities in last meeting. 
 The teacher gave 10 minutes to read and understand the text, and asked some students to 
practice in front of the class. 
  While read and understand the story, the teacher walked around the class. 
  After analyzing and delivering the group ideas, the teacher asked to the students that they 
would have a post-test. 
 Then, the teacher gave a post-test for the students in 90 minutes. The teacher gave a sheet of 
paper for each student. The students were asked to write down their own ideas. 30 minutes for 
arranging the text “Laptop” into a good paragraph and 25 minutes for making simple 
paragraph with choose ones of the topic “Place”, and 35 minutes to make a report text with 
choose ones of the topic “Animal”.  
 While the students were doing the post-test, the teacher walked around to check the students. 
  
 
  The teacher allowed the students to open dictionary. In doing the post-test, some of students 
still asked about direction in doing the post-test. They did not read the instruction the first 
page of the post-test sheet.  
 The, the teacher called the students’ name one by one. 
 After having post-test, and their writing ideas have been being photos, then the teacher closed 
the class. 
 The time has over, the teacher closed the class. 
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Pre-test 2 Cycle 2 
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